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Overview

This course is offered by the Institute for Interactive Media and Learning (IML) through UTS: Education. The course helps students to reflect critically on their teaching in ways which are underpinned by their own experiences and those of their students and colleagues, and by the research on learning and teaching in higher education.

Course aims

The course aims to encourage students to develop:

· an understanding of different ways of thinking about university teaching, and the consequences for student learning, to enable them to make informed decisions about their approaches to teaching, subject design and assessment in a variety of contexts and with a diversity of students (relates to professional and intellectual attributes)

· an ability to reflect critically on and evaluate their own teaching and subjects and make changes aimed at improving their students' learning (relates to professional and intellectual attributes)

· a commitment to scholarship in teaching and to self-directed continuing teaching development (relates to professional and personal attributes), and

· a broader awareness of the higher education, university and academic career contexts in which they work, to assist them to develop their academic potential more effectively (relates to professional and personal attributes).

Course duration and attendance

1 yr PT 
Note: International students in Australia on a student visa are required to undertake full-time (FT) study as a condition of their visa.

Course structure

The course consists of 24 credit points of study, comprising four subjects which must be completed to be eligible for the award.

Course completion requirements

	010042 Student Learning and Teaching Approaches
	 
	6cp

	010043 Course Design and Assessment
	 
	6cp

	010044 Scholarly Teaching and Learning Project
	 
	6cp

	010045 Reflective Academic Practice
	 
	6cp

	Total
	 
	24cp


Course guide

Download a copy of the 2017 GradCertHEd Course Guide in pdf.
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Contacts:

Enza Mirabella
Course Administrator
Institute for Interactive Media and Learning
Phone: (02) 9514 1669; Fax: (02) 9514 1666
Email: Enza.Mirabella@uts.edu.au
If you have questions about the course focus or content or your eligibility for the course, contact:

Peter Kandlbinder
Course Co-ordinator
Institute for Interactive Media and Learning
Phone: (02) 9514 2314; Fax: (02) 9514 1666
Email: Peter.Kandlbinder@uts.edu.au
Downloads 
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2017 GradCertHEd course guide (PDF, 671.84kB, 20 pages)

010042 Student Learning and Teaching Approaches
Warning: The information on this page is indicative. The subject outline for a particular session, location and mode of offering is the authoritative source of all information about the subject for that offering. Required texts, recommended texts and references in particular are likely to change. Students will be provided with a subject outline once they enrol in the subject. 

Subject handbook information prior to 2017 is available in the Archives. 

UTS: Education
Credit points: 6 cp
Result type: Pass fail, no marks

There are course requisites for this subject. See access conditions. 

Description

Participants in this subject develop their understanding of key ideas from research on student learning and teaching in higher education to enable them to reflect on and review their teaching from the perspective of this research. They develop their understanding of a model that relates teaching to student learning and is underpinned by empirical research on student learning and teaching in higher education, so that they become more aware of students' approaches to their learning, the influences of the learning environment on students' approaches to learning, and relations between learning approaches and the quality of the learning outcome. Participants relate this to their approaches to teaching, the nature of good teaching and teaching strategies which encourage high quality student learning. They seek feedback on their own teaching from students and peers and make use of this feedback and the research to plan changes to their teaching to improve the learning environment for students.

Subject learning objectives (SLOs)

	a.
	explain how key ideas from higher education research on approaches to student learning and teaching could be applied to their students and teaching contexts

	
	

	b.
	analyse the effects of their teaching on students' experiences of learning, using feedback from reflection, students, peers and other sources

	
	

	c.
	evaluate the potential of different teaching strategies to encourage student understanding

	
	

	d.
	reflect on the perspectives offered by research and feedback and use this to propose changes to their teaching to improve student learning

	
	


Contribution to the development of graduate attributes

The subject aims to encourage participants to develop:

· an understanding of different ways of thinking about university teaching, and the consequences for student learning, to enable them to make informed decisions about their approaches to teaching, subject design and assessment in a variety of contexts and with a diversity of students (relates to professional and intellectual attributes)

· an ability to reflect critically on and evaluate their own teaching and subjects and make changes aimed at improving their students' learning (relates to professional and intellectual attributes)

· a commitment to scholarship in teaching and to self-directed continuing teaching development (relates to professional and personal attributes), and

· a broader awareness of the higher education and academic career contexts in which they work, to assist them to develop their academic potential more effectively (relates to professional and personal attributes).

This subject makes a major contribution to the first and second of these aims and a minor contribution to the third.

Teaching and learning strategies

Learning in the subject involves students in engaging in, inquiring into and reflecting on their teaching practice in ways which are informed by perspectives from the literature on teaching and learning, course lecturers, peers, students and personal experiences. Learning the key concepts of the subject occurs through a combination of interactive face to face workshops, online activities and discussion and independent reading and reflection. Learning to analyse and evaluate teaching strategies and feedback on teaching occurs through a combination of interactive face to face workshops, online activities, collection and analysis of feedback from students and peers, peer discussion and independent reading. Suggestions for changes occur through independent reflection and negotiation with a Faculty advisor.

Content (topics)

· students' approaches to learning in different contexts and cultures, the influences of teaching and the learning environment on students’ approaches to learning, and relations between learning approaches and the quality of the learning outcome

· the nature of good teaching and teaching strategies for encouraging understanding in a variety of teaching and learning contexts, including face-to-face classes and online. The subject builds upon the extensive literature on what constitutes good teaching, including videos of teachers at UTS teaching and reflecting on their teaching

· ways of gaining feedback on teaching and on students approaches to learning, in particular through student interviews, questionnaires, classroom assessment techniques and peer observation and review.

Assessment

Assessment task 1: Initial reflection on teaching and learning

	Objective(s):
	b 

	Type:
	Reflection

	Weight:
	10% 

	Criteria:
	· Clarity and reflectiveness of writing

· Focus on teaching and learning and their connections in the participant's discipline

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

b
SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Assessment task 2: Asking the students

	Objective(s):
	a, b and d 

	Type:
	Case study

	Weight:
	50% 

	Criteria:
	· Level of analysis of students' approaches to learning and the factors affecting their approaches

· Clarity and appropriateness of evidence supporting the case study descriptions

· Depth of analysis of the implications of the students' responses for teaching

· Extent to which suggestions for improvement in teaching are supported by evidence from the case studies and relevant literature

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

a
b
d
SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Assessment task 3: Reflection on evidence about teaching

	Objective(s):
	a, b, c and d 

	Type:
	Reflection

	Weight:
	40% 

	Criteria:
	· Appropriateness of the evidence for gaining feedback on the selected aspect of teaching

· Depth and insightfulness of analysis of the evidence

· Level of reflection on the evidence and identified areas for improvement

· Extent to which suggestions for improvement in teaching are supported by evidence from the case studies and relevant literature

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

Appropriateness of the evidence for gaining feedback on the selected aspect of teaching

25

a

1.2 

Depth and insightfulness of analysis of the evidence

25

b

2.2 

Level of reflection on the evidence and identified areas for improvement

25

d

2.2 

Extent to which suggestions for improvement in teaching are supported by evidence from the case studies and relevant literature

25

c

1.2 

SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Minimum requirements

Participants in this subject are required to participate in 24 hours of concurrent teaching in higher education. Participants will provide evidence of participation in educational design activities and reflections related to course design and assessment issues. Participants who do not provide evidence of participation in work experience will not have their assignments assessed.

Required texts

Ramsden, P. (2003), Learning to Teach in Higher Education. London: Routledge. 2nd edition. Chapters 2-7 and 9.
Version 1.2 Page 4 of 17

Recommended texts

At least two of the following:

Biggs, J. & Tang, C. (2007). Teaching for Quality Learning at University. Buckingham: SRHE and Open University Press. Chapters 2, 3, 7, 8.

Newble, D. and Cannon, R. (2000). A Handbook for Teachers in Universities and Colleges. London: Kogan Page.

Kandlbinder, P., & Peseta, T. (Eds.). (2011). Higher Education Research and Development Anthology. Milperra, NSW: HERDSA.

Prosser, M. and Trigwell, K. (1999) Understanding Learning and Teaching: The Experience in Higher Education Buckingham: Open University Press. Chapter 7.

The "53 Things to do in..." series and "Teaching more students" series are useful if you are looking for suggestions for alternative teaching strategies.

Recommended viewing includes at least one of the Teaching Matters Videos on Lectures, Tutorials and Practicals.

References

Balasooriya, C.D., Toohey, S. & Hughes, C. (2009) The cross-over phenomenon: unexpected patterns of change in students’ approaches to learning, Studies in Higher Education, 34 (7), 781-794
Cuthbert,. (2005) The student learning process: Learning styles or learning approaches? Teaching in Higher Education, 10 (2), 235-54. (a critique of approaches to learning)
Fyrenius, A., Wirell, S. and Silen, C, (2007) Student approaches to achieving understanding- approaches to learning revisited. Studies in Higher Education, 32 (2), 149-165.
Gibbs, G. (1992) Improving the quality of student learning. Oxford: Technical and Educational Services Limited
Kember, D. (2000) Misconceptions about the learning approaches, motivation and study practices of Asian students. Higher Education, 40 (1), 99-121.
Kember, D. and Leung, D.Y.P. (2006) Characterising a teaching and learning environment conducive to making demands on students while not making their workload excessive. Studies in Higher Education, 31 (2), 185-198.
Haggis, T (2009) What have we been thinking of? A critical overview of 40 years of student learning research in higher education Studies in Higher Education, 34 (4) 377-390.
Heikkila, A. and Lonka, K. (2006) Studying in higher education: students’ approaches to learning, self-regulation and cognitive strategies. Studies in Higher Education, 31 (1), 99-117.
Jungert, T. & Rosander, M. (2009) 'Relationships between students' strategies for influencing their study environment and their strategic approach to studying', Studies in Higher Education, 34: 2, 139 — 152
Lindblom-Ylanne, S. (2004) Raising students’ awareness of their approaches to study. Innovations in Education and Teaching International, 41 (4), 405-421.
Lindblom-Ylanne, S, Trigwell, K., Nevgi, A. and Ashwin, P. (2006) How approaches to teaching are affected by discipline and teaching context. Studies in Higher Education, 31 (3), 285-298.
Lizzio, A., Wilson, K. and Simons, R. (2002) University students' perceptions of the learning environment and academic outcomes: implications for theory and practice. Studies in Higher Education, 27 (1), 27-52.
Marton, F., Hounsell, D. and Entwistle, N. (1997). The Experience of Learning. Scottish Academic Press: Edinburgh
Meyer, J.H.F. and Boulton-Lewis, G. M. (Eds.) (2003) Perspectives on dissonance in student learning. [Special issue] Studies in Higher Education, 28 (1), 5-114.
Perry, W. (1999) Forms of Intellectual and Ethical Development in the College Years: A Scheme. San Francisco: Jossey Bass.
Postareff, L., Katajavuori, N., Sari Lindblom-Yla
nne, S., Trigwell, K, (2008) Consonance and dissonance in descriptions of teaching of university teachers, Studies in Higher Education, 33 (1), 49-62.
Sa
ljo
, R. (1979) Learning about learning. Higher Education, 8 (4), 443 - 451.
Van Rossum, E. J. and Schenk, S. M. (1984) The relationship between learning conception, study strategy and learning outcome. British Journal of Educational Psychology, 54 (1), 73 - 83.
Watkins, D.A. and Biggs, J.B. (1996) The Chinese learner: cultural, psychological and contextual influences. Melbourne: ACER
Zeegers, P (2004) Student learning in higher education: a path analysis of academic achievement in Science. Higher Education Research and Development, 23 (1), 35-56.

Other resources

Participants are required to use audio-recording and, optionally, video-recording equipment. Sufficient equipment can be borrowed from IML by participants who do not possess their own.
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010043 Course Design and Assessment
Warning: The information on this page is indicative. The subject outline for a particular session, location and mode of offering is the authoritative source of all information about the subject for that offering. Required texts, recommended texts and references in particular are likely to change. Students will be provided with a subject outline once they enrol in the subject. 

Subject handbook information prior to 2017 is available in the Archives. 

UTS: Education
Credit points: 6 cp
Result type: Pass fail, no marks

There are course requisites for this subject. See access conditions. 

Description

This subject aims to develop university teachers' ability to design courses and subjects that provide an environment for meaningful student learning in higher education. The subject looks at the context within which subjects and courses are developed and how course design policies shape the development of course goals and subject objectives. Participants in the subject develop an understanding of the principles of constructive alignment (Biggs, 2003) as a method for achieving consistency between objectives assessment and teaching and learning activities. Participants relate the features of effective assessment to their own subject design, with attention to issues of equity, validity, the involvement of students in assessment choices, marking efficiencies, and the provision of effective feedback on student work. This subject enables university teachers to explore a range of methods for improving courses and subjects in order to ensure an effective learning environment for students.

Subject learning objectives (SLOs)

	a.
	describe the principles used in designing courses and subjects with a particular focus on student learning

	
	

	b.
	analyse the design or redesign of subject or course components in ways that enable students to develop relevant graduate attributes

	
	

	c.
	explain the relationship between assessment, learning objectives and studen learning in higher education

	
	

	d.
	discriminate between assessment for feedback and assessment for grading or certification, and relate how this informs the design of assessment activities

	
	

	e.
	evaluate subjects and make suggestions for improvements consistent with the findings from evaluation

	
	


Contribution to the development of graduate attributes

This subject makes a major contribution to the students capacity to:

· an understanding of different ways of thinking about university teaching, and the consequences for student learning, to enable them to make informed decisions about their approaches to teaching, subject design and assessment in a variety of contexts and with a diversity of students (relates to professional and intellectual attributes)

· an ability to reflect critically on and evaluate their own teaching and subjects and make changes aimed at improving their students' learning (relates to professional and intellectual attributes).

Teaching and learning strategies

Learning in the course involves you in reflecting on your practice and your teaching and learning context. Your reflections will be informed by perspectives drawn from the literature on teaching and learning, conversations with peers and students, and from personal experiences. Specific learning experiences involve a combination of interactive face-to-face workshops, online activities and discussion and independent reading.

Content (topics)

The principal topics covered in this subject are:

· choosing appropriate graduate attributes, course goals and subject objectives

· aligning teaching and learning activities and outcomes through course and subject design

· understanding assessment principles, criteria and standards

· enhancing student learning with constructive feedback

· evaluating courses and subjects.

Assessment

Assessment task 1: Subject Outline Analysis

	Objective(s):
	a, b and c 

	Weight:
	20% 

	Length:
	600 words or equivalent
You may complete this task as a written submission or choose to complete it in a different creative format such as an online presentation or video. 

	Criteria:
	· Degree of insight of analysis

· Clarity of explanation

· Relevance of evidence

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

Degree of insight of analysis

33

b

2.2 

Clarity of explanation

33

c

2.2 

Relevance of evidence

34

a

1.2 

SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Assessment task 2: Subject Evaluation Plan

	Objective(s):
	a and e 

	Weight:
	20% 

	Length:
	600 words or equivalent
You may complete this task as a written submission or choose to complete it in a different creative format such as an online presentation or video. 

	Criteria:
	· Clarity of description

· Relation of plan to evaluation strategies described in the literature 

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

Clarity of description

50

a

1.2 

Relation of plan to evaluation strategies described in the literature

50

e

2.2 

SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Assessment task 3: Course Design Reflection

	Objective(s):
	a, b, c, d and e 

	Weight:
	60% 

	Length:
	3000 words (or equivalent)

	Criteria:
	· Clarity of description

· Degree of insight of analysis

· Clarity of explanation

· Relevance of evidence

· Relation to supporting literature

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

Clarity of description

20

a

1.2 

Degree of insight of analysis

20

b

2.2 

Clarity of explanation

20

c

1.2 

Relevance of evidence

20

d

2.2 

Relation to supporting literature

20

e

1.2 

SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Minimum requirements

Participants in this subject are required to participate in 24 hours of concurrent teaching in higher education. Participants will provide evidence of participation in educational design activities and reflections related to course design and assessment issues. Participants who do not provide evidence of participation in work experience will not have their assignments assessed.

Required texts

Note: This required text is available online as an eBook in the UTS library.

Biggs, J. & Tang, C. (2011). Teaching for Quality Learning at University. Buckingham: SRHE and Open University Press. 4th edition. Chapters 6-10

Recommended texts

Ramsden, P. (2003), Learning to Teach in Higher Education. London: Routledge. 2nd edition. Chapters 8-10.

References

Barrie, S. (2007) A conceptual framework for the teaching and learning of generic graduate attributes. Studies in Higher Education 32(4)
Barrie, S., Hughes, C. & Smith, C. (2009) The National GAP: Key issues to consider in the renewal of teaching and learning experiences to foster Graduate Attributes : available http://www.itl.usyd.edu.au/projects/nationalgap/resources/discussionpapers.htm
Biggs, J. (2014) Constructive alignment in university teaching. HERDSA Review of Higher Education, 1(July), 5-22.
Boud, D. & Falchikov, N. (eds.) (2007) Rethinking Assessment in Higher Education: Learning for the Longer Term London: Routledge
Cross, K. & Angelo, T (1988) Classroom Assessment Techniques: A Handbook for Faculty NCRIPTL Ann Arbor
Devlin,M. & Samarawickrema, G. (2010) The criteria of effective teaching in a changing higher education context, Higher Education Research & Development, 29 (2), DOI: 10.1080/07294360903244398
Falchikov, N. (2005) Improving Assessment Through Student Involvement. RoutledgeFalmer Gibbs, G. (1992) Improving the quality of student learning. Bristol: Technical and Educational Services Ltd.
Knight, P. & Yorke, M. (2003) Assessment, Learning and Employability. Buckingham: SRHE Open University Press

Leathwood, C (2005) Assessment policy and practice in higher education: purpose, standards and equity Assessment & Evaluation in Higher Education Vol 30, No 3

Moon, J. (2002) The Module & Programme Development Handbook: a practical resource for linking levels, learning outcomes & assessment London: Kogan Page
Rodrigues, et al. (2007) The Usefullness of a Science Degree: The “lost voices” of science trained professionals. International Journal of Science Education 29(11)
Rust, C., Price, M., & O’Donovan, B. (2003) Improving students' learning by developing their understanding of assessment criteria and processes. Assessment and Evaluation in Higher Education Vol. 28, No. 2
Sadler, D. R. (2005) Interpretations of criteria-based assessment and grading in higher education Assessment & Evaluation in Higher Education Vol. 30, No. 25
Sadler, D. R. (2010) Beyond feedback: developing student capability in complex appraisal Assessment & Evaluation in Higher Education Vol. 35, No. 5 Stobart, G (2005) Fairness in multicultural assessment systems. Assessment in Education Vol 12, No 3

Toohey, S. (1999) Designing Courses for Higher Education. Buckingham: SRHE Open University Press

010044 Scholarly Teaching and Learning Project
Warning: The information on this page is indicative. The subject outline for a particular session, location and mode of offering is the authoritative source of all information about the subject for that offering. Required texts, recommended texts and references in particular are likely to change. Students will be provided with a subject outline once they enrol in the subject. 

Subject handbook information prior to 2017 is available in the Archives. 

UTS: Education
Credit points: 6 cp
Result type: Pass fail, no marks

There are course requisites for this subject. See access conditions. 

Description

This subject draws together and builds on what participants have learned in other course subjects and their previous teaching experience. It involves participants in undertaking a scholarly project focused on understanding and improving selected aspects of their teaching and learning. Participants choose an area that they would like to investigate, and undertake one plan-act-observe-reflect cycle in which they plan a change to their teaching or subject, implement the change, collect information about its effects, and reflect on the information. The project is informed by scholarly literature related to higher education in general and/or to teaching and learning in the participant's discipline. Participants may choose to develop their project further and communicate it to achieve publishable outcomes.

Subject learning objectives (SLOs)

	a.
	identify problems and issues for investigation in their own higher education teaching and learning

	
	

	b.
	change aspects of their teaching and learning practice

	
	

	c.
	analyse stakeholder responses to change using at least two forms of evidence

	
	

	d.
	synthesise findings for presentation to peers

	
	

	e.
	justify the practical significance of the change for their own practice

	
	


Contribution to the development of graduate attributes

The course aims to encourage students to develop:

· an understanding of different ways of thinking about university teaching, and the consequences for student learning, to enable them to make informed decisions about their approaches to teaching, subject design and assessment in a variety of contexts and with a diversity of students (relates to professional and intellectual attributes)

· an ability to reflect critically on and evaluate their own teaching and subjects and make changes aimed at improving their students' learning (relates to professional and intellectual attributes)

· a commitment to scholarship in teaching and to self-directed continuing teaching development (relates to professional and personal attributes)

· a broader awareness of the higher education and academic career contexts in which they work, to assist them to develop their academic potential more effectively (relates to professional and personal attributes).

Teaching and learning strategies

Learning in the subject involves subject participants in engaging in and reflecting on their practice in ways which are informed by perspectives from the literature on teaching and learning, course lecturers, peers, students and their learning and from personal experiences. Specific learning experiences in this subject involve identifying problems and issues in higher education teaching and learning through independent reading and online discussion, topics on project management monthly lunchtime seminars on topics of interest to the group and wider UTS scholarly learning community, undertaking the project with individual project advice and online group support and a requirement that you present your project to others, either in a presentation workshop within the course or in the UTS Teaching Forum.

Content (topics)

ED 404 Educational Research (Part 1)
Planning scholarly teaching and learning projects

What is a research topic?

Choosing a research methodology

Data collection

Getting Scholarship of Teaching published

Presenting your findings

Assessment

Assessment task 1: A short project proposal

	Objective(s):
	a and b 

	Weight:
	10% 

	Criteria:
	· Relevance of problems and issues to current teaching and learning practice

· Practicality of proposal

· Clarity of justification

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

Relevance of problems and issues to current teaching and learning practice

33

a

1.2 

Practicality of proposal

33

a

2.2 

Clarity of justification

34

b

5.1 

SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Assessment task 2: Project presentation

	Objective(s):
	b, c and d 

	Weight:
	40% 

	Criteria:
	· Relevance of change to future teaching and learning practice

· Depth of analysis

· Clarity of synthesis 

· Significance of implications for own practice

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

Relevance of change to future teaching and learning practice

25

b

1.2 

Depth of analysis

25

c

2.2 

Clarity of synthesis

25

d

2.2 

Significance of implications for own practice

25

d

1.2 

SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Assessment task 3: Project report

	Objective(s):
	b, c, d and e 

	Weight:
	50% 

	Criteria:
	· Depth of analysis

· Clarity of justification

· Relevance of literature

· Degree of insight into implications for own practice

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

Depth of analysis

25

c

2.2 

Clarity of justification

25

e

1.2 

Relevance of literature

25

d

1.1 

Degree of insight into implications for own practice

25

b

1.2 

SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Minimum requirements

Participants in this subject are required to participate in 24 hours of concurrent teaching in higher education. Participants will provide evidence of participation in teaching and learning action learning project. Participants who do not provide evidence of participation in work experience will not have their assignments assessed.

Required texts

Ramsden, P. (2003), Learning to Teach in Higher Education. London: Routledge. 2nd edition. Especially the Introduction and Chapter 11.

References

Biggs, J. (2003). Teaching for Quality Learning at University. Buckingham: SRHE and Open University Press. 2nd edition

Gibbs, G. (1992) Improving the quality of student learning. Bristol: Technical and Educational Services Ltd.

Kandlbinder, P., & Peseta, T. (Eds.). (2011). Higher Education Research and Development Anthology (Chapter 6). Milperra, NSW: HERDSA.
Kember, D. and Kelly, M. (1993) Improving teaching through action research. HERDSA Green Guide No 14.

Prosser, M. and Trigwell, K. (1999) Understanding Learning and Teaching: The Experience in Higher Education Buckingham: Open University Press.
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 ED 404 Educational Research (Part 1)
010045 Reflective Academic Practice
Warning: The information on this page is indicative. The subject outline for a particular session, location and mode of offering is the authoritative source of all information about the subject for that offering. Required texts, recommended texts and references in particular are likely to change. Students will be provided with a subject outline once they enrol in the subject. 

Subject handbook information prior to 2017 is available in the Archives. 

UTS: Education
Credit points: 6 cp
Result type: Pass fail, no marks

There are course requisites for this subject. See access conditions. 

Description

This subject enables participants to extend their awareness of the broader context of academic work in a practice-oriented university. Participants have the choice of exploring a wide range of topics relevant to their academic work, including research supervision or research-led teaching in their discipline. Credit can be gained towards subject completion by participating in professional development activities offered in the University such as the LEAP modules on entrepreneurship or project management. The subject also provides an opportunity for participants to reflect on their learning over the course as a whole and identify practical learning outcomes for their own practice.

Subject learning objectives (SLOs)

	a.
	identify meaningful dimensions of academic work related to their own work

	
	

	b.
	reflect on an aspect of their scholarly academic work

	
	

	c.
	relate learning to the higher education, university and/or academic contexts in which they work

	
	

	d.
	revise learning from previous subjects

	
	

	e.
	justify the practical significance of learning to their own practice

	
	


Contribution to the development of graduate attributes

The course aims to encourage students to develop: 

· an understanding of different ways of thinking about university teaching, and the consequences for student learning, to enable them to make informed decisions about their approaches to teaching, subject design and assessment in a variety of contexts and with a diversity of students (relates to professional and intellectual attributes)

· an ability to reflect critically on and evaluate their own teaching and subjects and make changes aimed at improving their students' learning (relates to professional and intellectual attributes)

· a commitment to scholarship in teaching and to self-directed continuing teaching development (relates to professional and personal attributes)

· broader awareness of the higher education and academic career contexts in which they work, to assist them to develop their academic potential more effectively (relates to professional and personal attributes).

Teaching and learning strategies

This subject entails undertaking scholarly learning activity that may focuses on any aspect of the subject participants academic work. The scholarly learning activity is negotiated with a project adviser. Activities could include participating in and reflecting on learning from formal learning programs, or engaging in an aspect of academic practice which is relatively new to you and reflecting on what you have learned from your engagement.

Content (topics)

This subject includes core and negotiated components. The core component focuses on the different types of scholarship in academic work, following Boyer (1990) and Sandmann (2002), and reflection on the implications of these kinds of scholarship for academic work in differnet disciplines. The negotiated content varies depending on the focus of the scholarly learning activity.

Assessment

Assessment task 1: Scholarly learning activity proposal

	Objective(s):
	a 

	Weight:
	10% 

	Criteria:
	· Relevance of aspect of academic work to the academic workplace

· Clarity of justification

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

Relevance of aspect of academic work to the academic workplace

50

a

1.1 

Clarity of justification

50

a

1.1 

SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Assessment task 2: Scholarly learning activity 

	Objective(s):
	a, b and c 

	Type:
	Project

	Weight:
	60% 

	Criteria:
	· Relevance of aspect of academic work as an opportunity for learning

· Clarity and accuracy of description of learning

· Degree of insight in reflection

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

Relevance of aspect of academic work as an opportunity for learning

33

a

1.1 

Clarity and accuracy of description of learning

33

c

1.1 

Degree of insight in reflection

34

b

2.2 

SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Assessment task 3: Course portfolio

	Objective(s):
	b, c, d and e 

	Type:
	Portfolio

	Weight:
	30% 

	Criteria:
	· Clarity and accuracy of description of learning

· Significance of identified relationships

· Degree of insight in reflection

· Originality of perspectives

· Relevance of aspect of academic work as an opportunity for learning

	Criteria linkages:
	Criteria

Weight (%)

SLOs

CILOs

Clarity and accuracy of description of learning

20

c

1.1 

Significance of identified relationships

20

c

1.1 

Degree of insight in reflection

20

b

2.2 

Originality of perspectives

20

e

2.2 

Relevance of aspect of academic work as an opportunity for learning

20

d

2.2 

SLOs: subject learning objectives 
CILOs: course intended learning outcomes 


Minimum requirements

Participants in this subject are required to participate in 24 hours of concurrent teaching in higher education. Participants will provide evidence of participation in teaching and learning action learning project. Participants who do not provide evidence of participation in work experience will not have their assignments assessed.
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