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[ntroduction

In our 2005 book The Educator’s Guide to Preventing and Solving Disci-
pline Problems, we covered the major components of a positive dis-
cipline program for schools. In this book, we’ve narrowed our focus to
the three essential preventive discipline strategies—building positive
relationships with students, clearly defining parameters for accept-
able student behavior, and monitoring the parameters that are set in
place—and to possible consequences to implement when these strate-
gies aren’t enough. Taken together, these four components constitute a
research-based model of component-driven discipline (see Figure I.1).

FIGURE 1.1
The Four Components of Preventive Discipline

Positive Student Relations Consequences

40% 10%

Monitoring Clearly Defined
25% Parameters

25%
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Each chapter of the guide is organized into two sections: one for indi-
vidual educators assessing their own classroom discipline approaches,
and one for school teams evaluating the school discipline program.
Schools and teachers can either use the guide in its entirety or con-
centrate on individual chapters that deal with their specific needs. We
suggest looking to the continuous improvement model described by
Zmuda, Kuklis, and Kline (2004) for guidance. The model has the follow-
ing six steps:

1. Identifying the core beliefs that define a school’s culture

2. Creating a shared vision by clarifying what the core beliefs look
like in practice

3. Collecting accurate data to identify where the school currently is
compared to the shared vision of where it should be

4. ldentifying what will happen to close the gaps between current
reality and the vision

5. Developing and implementing a systemic action plan for change

6. Embracing both collective autonomy and collective accountabil-
ity in closing the gaps

As Covey (2004) notes, effective systems value conscience over
ego: organizational excellence requires high levels of communication
and trust, and demands that we manage conflict in positive, creative
ways. Yet even effective systems are not free from conflict, and the work
can at times be “messy.” We have organized this book according to the
premise of continuous improvement: although the steps we present
are conceptually linear, the leader must be flexible in deciding when to
apply them. The focus should always be on the end result—a competent
discipline system, defined by Zmuda and colleagues as one that “proves
itself when everyone within the system performs better as a result of
the collective endeavors and accepts responsibility for the improve-
ment” (2004, p. 19).

We strongly believe that for students to remain disciplined while
doing well academically, a competent, courageous leader must be pres-
ent. Our work throughout the United States has only reinforced this
belief. When we encountered strong leaders at schools during building
assessments, we always felt confident that they would implement the
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Introduction

steps we suggested; on the other hand, when we encountered leaders
who were clearly not competent or courageous regarding tough issues,
we tended to believe that our assessments were a waste of time. More
than ever before in education, leaders must be courageous and willing
to lead their staffs in continuous improvement of their discipline pro-
grams. We hope this guide will help to facilitate that important task.






CHAPTER ONE

[dentifying and Clarifying
Core Beliefs

The School Discipline Committee

We believe that every school should have a standing discipline com-
mittee to assemble the written rules after obtaining input from staff,
resolve discipline-related issues as they arise, and keep discipline on
the front burner at all times. The committee should include a represen-
tative from each grade level and content area, as well as from classi-
fied, specialist, and support staff members. Ideally, committee members
should be good communicators and should represent their constituent
groups rather than advocate their personal positions. To this end, it is
better for constituent groups to elect their committee representatives.

Identifying Core Beliefs

Assessing the Philosophy

Each staff member should assess his or her personal discipline phi-
losophy and submit it to the school discipline committee for analysis.
Although teachers can assess their philosophies independently of one
another, it is best for them to do so at the same time, in a facilitated set-
ting, using the form in Figure 1.1. The main purpose of the assessment
is to find areas of agreement and disagreement among staff members so
that they can be proactively addressed.
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FIGURE 1.1
Discipline Philosophy Assessment

Directions: For each statement, circle the response that most closely matches your beliefs. If you'd
like to elaborate on your response, write a comment.

1. I believe that the most important part of a school and classroom discipline program is
prevention.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

2. The most important component of a preventive discipline program is developing positive
student relationships.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

3. Chaos outside the classroom will spill into the classroom.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

4. A chaotic school environment is destructive to the school climate.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

5. It takes everyone working together to create and maintain a positive discipline program.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

6. School and classroom rules need to be proactively taught o students.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

7. Supervision of students is everybody’s responsibility.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

8. Although consequences are critical to any school discipline program, the most important
component is prevention.

Strongly Agree Agree Disagree Strongly Disagree
Comments:
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FIGURE 1.1 —continued
Discipline Philosophy Assessment

Directions: For each statement, circle the response that most closely matches your beliefs. If you'd
like to elaborate on your response, write a comment.

9. ltis critical to communicate proactively with parents about their children’s behavior.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

10. Students are students first and athletes second; if a student receives a consequence, there
should also be a game-related consequence.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

11. Teachers should be empowered to deal with most disciplinary issues.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

12. When giving students consequences, it's important to let them keep their dignity and
treat them with respect.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

13. There should be a balance between consequences and incentives or rewards.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

14. When individual staff members ignore school rules, the entire discipline program is
undermined.

Strongly Agree Agree Disagree Strongly Disagree
Comments:

15. | understand that developing and implementing an effective discipline program takes a
great deal of effort by everyone, but the payoff is well worth the effort.

Strongly Agree Agree Disagree Strongly Disagree
Comments:
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Discussing the Results

Once committee members have assessed their personal beliefs,
they should discuss and list areas of philosophical agreement and dis-
agreement on a chart (see Figure 1.2). The areas of agreement will form
the basis for the school discipline program. The facilitator may want to
start this discussion by saying something along these lines: “I want to
share with you the results of our discipline philosophy assessment. We
will keep these results posted, as the beliefs will form the basis for our
school discipline philosophy and for the rules that we will later develop
as a staff.”

FIGURE 1.2
Sample List of Areas of Philosophical Agreement and Disagreement

Areas of Philosophical Agreement Areas of Philosophical Disagreement
e Prevention is key e Supervision is everyone's responsibility
e Relationships are important o Athletes should be students first

e Structure is important
® Rules need fo be taught

e There should be a balance between
consequences and rewards

Resolving Areas of Disagreement

Teachers who don’t believe in a policy will probably not do their
part to support it, and in some cases may even sabotage it. As commit-
tee members discuss the norms, they begin to understand each other’s
points of view, even if they don’t agree with them. In some cases, a bet-
ter alternative arises after hearing the pros and cons of a stated belief.
Both individuals and organizations grow in reciprocity with others as
they resolve differences, listen to one another, and achieve consensus.

Without open, honest discussion of important issues, educators
cannot identify and deal with barriers as policies emerge. For this rea-
son, it is important to find out where the areas of disagreement are and
to work through them. Before doing so, however, it is helpful to first
establish norms of collaboration that clearly articulate how staff mem-
bers should work together. We recommend that these operating norms
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be reviewed with staff and used whenever emotionally charged discus-
sions are conducted.

Let’s imagine a scenario in which half the staff agrees that supervi-
sion is everyone’s responsibility, and the other half believes it’s exclu-
sively the administration’s responsibility. The facilitator should review
the operating norms with the staff and post them for reference. He or
she may begin the process by saying something like this: “As we have
discussed before, when we hold discussions that are potentially charged
with differing opinions and strong beliefs, we will follow our operating
norms. | have them posted so we can refer to them, and at the end of
the discussion we will review which ones we stuck to and which ones
we need to focus on in the future. Do any of you have questions or need
clarification regarding these norms?”

Conducting a Force Field Analysis

When discussing a controversial policy or belief, we recommend
employing Lewin’s (1935) “force field analysis” technique, as it helps
staff members reduce opposition to proposed changes and strengthen
support for them by following these steps (see Figures 1.3 and 1.4 for
completed examples):

1. Write down the belief under consideration on a piece of paper.

2. Create a two-column table, with the first column labeled “Driving
Forces” (i.e., forces for change) and the second column labeled
“Restraining Forces” (i.e., forces against change).

3. List the driving forces supporting the belief in the first column,
giving each staff member an opportunity to contribute.

4. List the restraining forces against the belief in the second col-
umn, giving each staff member an opportunity to contribute.

In the example in Figure 1.3, the group might want to go no further,
as the driving forces far exceed the restraining forces.

Figure 1.4 shows how the committee could go further and change
the equilibrium in the following belief statement: “If student athletes
receive a consequence for a serious rule violation, they should not be
able to participate in the next athletic contest.” In this example, the

-9-—
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FIGURE 1.3
Sample Force Field Analysis #1

Belief: It's everyone's job to supervise students in the halls, at lunch, in the bus zone, and before
and after school.

Driving Forces Restraining Forces

e There are only two building administra- e Lack of time
tors and 60 staff members. If we share

e Lack of supervision pa
the load, no one is overworked. P pay

* We have over 900 students in this build-
ing. You tell me how it's possible for two
administrators alone to ensure staff vis-
ibility. It can’t be done unless we all share
the load.

e |t's more work for us to be visible, but
if we don't fry we're going to have that
much more work resulting from poor

visibility.

restraining and driving forces are closer to equilibrium; changing the
balance in favor of the driving forces could help increase support for
the policy.

Changing the Equilibrium

The balance in a force field analysis can be changed by discuss-
ing how to mitigate each of the restraining forces positively and proac-
tively. For example, to keep parents and teachers from becoming angry
as mentioned in Figure 1.4, the discipline committee may decide to
communicate the reason for the “game-related consequences” policy as
thoroughly as possible, pointing out the driving forces.

Force field analysis helps staff members to articulate their positions,
listen to the other side, and collaborate on school policies. Even when
staff members don’t totally agree with the end result, the analytical pro-
cess will help them to articulate their feelings and beliefs.

Reviewing the Norms

After walking group members through a force field analysis, the
facilitator should ask them to evaluate whether or not they followed

~10—-
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FIGURE 1.4
Sample Force Field Analysis #2

Belief: If student athletes receive a consequence for a serious rule violation, they should not be
able to participate in the next athletic contest.

Driving Forces Restraining Forces

o Athletes are role models for other e Two consequences for the same violations
students. constitute “double jeopardy.”

e The prospect of a game-related con- e The policy unfairly targets athletes.
sequence 1s an incentive to work on e The policy angers parents and coaches.
academics.

e The policy emphasizes the importance of
being a good, responsible student.

the operating norms. For example: “Now that we have gone through this
process, let’s assess how we did following our norms. As you look at
the list, what are the one or two norms that you think we did a good job
on today? What are one or two norms that we didn’t do so well on and
should focus on for our next discussion?” This process can be brief,
but it is important as it lets everyone know that these norms are expec-
tations for how the group should work together and that they will be
monitored by the whole group.

Creating a Shared Vision

To make it clear that discipline is everyone’s responsibility, the facilita-
tor should clearly articulate what staff members can expect from him or
her, and what the facilitator expects from them. Following the analysis
in Figure 1.3, for example, the facilitator might say the following:
“We’ve been talking about student supervision, and I'm pleased that
we all agree it’s very important for students to be supervised inside and
outside of the classroom throughout the day. Every morning that I'm
at school and not in a meeting, you can expect to see me supervising
students as they enter the building and go to class. I will also supervise
students when they leave the building and during passing periods. At
the same time, [ expect all staff members to be in their assigned areas
at the assigned times as noted on the supervision schedule. If for some
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reason you can’t be at your assigned location, I expect you to find some-
one to take your place. If you have any trouble, contact me and I will
provide assistance.”

This example should be followed for each of the beliefs that staff
members disagree with in the force field analysis. Once disagreements
are resolved, it’s time to clearly state the staff’s collective beliefs regard-
ing discipline. Let’s say that as a result of conducting the philosophy
assessment and holding these discussions, the following collective
beliefs emerge:

¢ Prevention is the key to school discipline.

® Relationships are an important component in a prevention-based
discipline program.

e Structure in and out of the classroom is important in maintaining
strong levels of discipline.

e (Classroom and building rules need to be taught to mastery.

e Supervision is everyone’s responsibility.

e Athletes should be students first.

e There should be a balance between consequences and rewards.

These beliefs should be formalized and posted in a visible place as
the staff continues to work together to develop the specific rules and
policies. One way to formalize the beliefs is to put them at the begin-
ning of the student, staff, and parent handbooks and label them as “Staff
Core Beliefs Regarding Discipline.” Always date such documents, as
they should be reviewed and updated on a regular basis. Another good
idea is to review these policies and beliefs at back-to-school night and
during parent-teacher conferences. Also, when interviewing potential
new staff members, make sure to ask about their core beliefs regarding
discipline, to ensure that they align with the school’s.

After assessing staff members’ core beliefs and creating a collective
vision of what discipline should be in the school, the committee can
begin to assess the current state of the school discipline program.

—-12-



CHAPTER TWO

Classroom and Building
Discipline Assessment

It is vital that members of the discipline committee identify the cur-
rent level of student discipline at their school by analyzing multiple
sources, including test scores, demographic data, interviews, obser-
vations, and surveys. In a competent system, assumptions should be
based on reality rather than on a perceived reality.

Assessing Classroom Discipline

To be most effective, teachers should self-assess the current levels of
discipline in each of their classrooms. In an ideal environment based on
mutual trust and respect, these self-assessments would be shared with
the principal, who can then support the teachers’ improvement efforts
(such as by releasing them to observe other teachers who successfully
implement specific goals). Sharing the results with the principal is not
absolutely necessary for improvements to happen, however; what is
critical is for the teachers to set and monitor goals based on the self-
assessment results.

The best time for teachers to self-assess is in the summer or fall, so
that they can set goals for the upcoming year. Teachers may use the sur-
veys in Figures 2.1-2.4 for this purpose. On these surveys, they can add
up the scores in each area and multiply by 10 for a percentage score. A
score of 10-40 percent signifies an area needing attention; 50-60 percent
signifies an acceptable level of achievement; and 70-100 percent signifies
an area of strength. The self-assessment surveys are based on the four
critical components of an effective discipline program: relationships,
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FIGURE 2.1
Teacher Discipline Self-Assessment: Relationships

Directions: Rate your performance in each of these areas on a scale of 1 to 10, with 1 meaning
“Seldom” and 10 meaning “Always.”

Staff Relationships Score

1. | treat all colleagues with dignity and respect.

2. | participate in all efforts to establish and maintain an effective school
discipline program.

3. | actively and consistently support school policies.

4. When my students have discipline problems, | work collaboratively with
colleagues to resolve the issues and develop plans.

5. | greet my colleagues with a smile each day.

6. | compliment my colleagues and congratulate them for their successes and
achievements.

7.1 am flexible and willing to look at “the big picture” when my colleagues
have a need or concern.

8. When working in groups, | keep an open mind and consider the needs of
everyone.

9. | am flexible and willing to make adjustments in my schedule and program
if it meets the needs of colleagues or the school as a whole.

10. Staff members consider me to be a positive person.

Total score:

Parent Relationships Score

1. When any of my students have significant discipline issues, | inform their
parents in a timely manner.

2. When any of my students have significant discipline issues, | consistently
strive to work with their parents to develop effective plans and interventions.

3. | proactively contact the parents of all my students to share positive
information with them.

4. | share my classroom rules with all of my students’ parents at the beginning
of the school year and follow up as needed.

5. | let parents know when their children have done well or are being
recognized.

—14-
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FIGURE 2.1 —continued
Teacher Discipline Self-Assessment: Relationships

Directions: Rate your performance in each of these areas on a scale of 1 to 10, with 1 meaning
“Seldom” and 10 meaning “Always.”

Parent Relationships Score

6. When meeting with parents, | begin each conference by saying something
positive about the student.

7. | encourage parents to become involved in the effort to educate their
children.

8. When interacting with parents, | communicate the message that the best
way to educate students is for the school and the parents to work together.

9. At the beginning of the year, | send home a welcome letter that lets parents
know the school’s phone number and the best times to call.

10. When parents attempt to reach me, | get back to them as quickly as
possible.

Total score:

Student Relationships Score

1. 1 do a good job of fostering student pride.

2. | treat all of my students with dignity and respect.

3. | form strong, positive relationships with all of my students.

4. | welcome students as they enter my classroom each day.

5. When giving students consequences, | always let them keep their dignity.

6. | hold no grudges when students break rules.

7. | take a personal interest in all of my students.

8. | communicate positive expectations to all of my students.

9. Overall, my students treat each other with respect.

10. Overall, my students treat staff members with respect.

Total score:
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clearly defined parameters of acceptable student behaviors, monitoring
skills, and consequences. We recommend that teachers take all four self-
assessment surveys so they can examine the components individually
and then compile the results to get the whole picture.

Component 1: Relationships

The most prominent component of a discipline program should be
relationships. Students, parents, and staff members are much more will-
ing to comply with directives and requests when they know that we care
for and respect them. Although relationships with students are the pri-
mary focus of teachers, relationships with other members of the educa-
tion team are also vital to the climate and culture of the building. We
have worked with schools where relationships among staff members
are so strained that it is difficult, if not impossible, to work together to
formulate a common philosophy or approach. Such conflicts need to be
dealt with so that the school’s focus can remain on student learning. To
quote Lencioni (2002), “If you could get all the people in an organization
rowing in the same direction, you could dominate any industry, in any
market, against any competition, at any time” (p. vii).

Component 2: Parameters

Establishing and teaching clearly defined parameters of acceptable
student behaviors is critical to classroom discipline. Teachers should
teach their classroom discipline plan and rules of conduct. The disci-
pline plan applies to all students at all times in all locations, and rules
of conduct apply to specific locations and events. Rules of conduct are
divided into three categories: academic, classroom routine, and spe-
cial situation rules. (Steps for determining, teaching, and enforcing the
classroom discipline plan and rules of conduct are thoroughly reviewed
in our 2005 book, The Educator’s Guide to Preventing and Solving Disci-
pline Problems.)

Component 3: Monitoring Skills

The appropriate use of monitoring skills promotes positive changes
in student behaviors while allowing students to maintain their dignity.

~16—
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Effectively using monitoring skills communicates the critical message
that the teacher is aware of and cares about what every student is doing
at all times, and that inappropriate behaviors will not be tolerated.

FIGURE 2.2
Teacher Discipline Self-Assessment: Parameters

Directions: Rate your performance in each of these areas on a scale of 1 to 10, with 1 meaning
“Seldom” and 10 meaning “Always.”

Score

1. I teach my academic rules of conduct until all students consistently comply
with them.

2. | teach my classroom rules of conduct until all students consistently comply
with them.

3. I teach my special situation rules of conduct until all students consistently
comply with them.

4. | teach my classroom discipline plan until all students consistently comply
with it.

5. I teach the school rules until all students consistently comply with them.

6. | test my students to be certain they understand my classroom discipline
plan and rules of conduct.

7. Whenever students seem to have forgotten the classroom rules, | reteach
them.

8. When teaching the classroom discipline plan and rules of conduct, |
review the reasons for each rule.

9. I realize that the first thing students want to know about me when they
enter my classroom is what rules and policies | will be enforcing.

10. | realize that if | do not teach my classroom discipline plan and rules of
conduct, the students will test me to see what they can get away with.

Total score:

—17=
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FIGURE 2.3
Teacher Discipline Self-Assessment: Monitoring

Directions: Rate your performance in each of these areas on a scale of 1 to 10, with 1 meaning
“Seldom” and 10 meaning “Always.”

Score

1. | consistently and effectively use monitoring skills in my classroom with all
of my students.

2. | am visible in the halls during transition periods.

3. I monitor my students’ behaviors in assemblies.

4. | stand by the door as my students enter the classroom.

5. | move around the room during teacher-led instruction and independent
seatwork.

6. My students understand that | am aware of what they are doing at all times
in the classroom.

7. My students realize that | care about what they are doing throughout the
building.

8. During teacher-led instruction, | do not hesitate to use monitoring skills
when | see that a student is off task or behaving inappropriately.

9. During independent seatwork, | do not hesitate to use monitoring skills
when students are off task or behaving inappropriately.

10. All my students are aware of my presence the entire time they are in my
classroom.

Total score:

Component 4: Consequences

No matter how many prevention-based approaches teachers use,
there will always be a need for meaningful consequences. To be effec-
tive, consequences must be timely, easy to implement, impossible to
skip, and varied enough to fit different types of rule violations.

After completing the surveys in Figures 2.1-2.4, teacher should add
up the four total scores and divide by four for a total discipline assess-
ment score. Scores below 50 percent indicate a need to set goals regard-
ing classroom discipline, scores between 50 and 60 percent indicate an
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FIGURE 2.4
Classroom Teacher Discipline Self-Assessment: Consequences

Directions: Rate your performance in each of these areas on a scale of 1 to 10, with 1 meaning
“Seldom” and 10 meaning “Always.”

Score

1. | consistently deliver pretaught consequences when students violate rules.

2. | select consequences that suit the violation at hand.

3. Prior to delivering a consequence, | make certain that | am calm and
unemotional.

4. When | deliver consequences, | always allow my students to keep their

dignity.

5. When | deliver consequences, | never communicate to students that |
expect them to get into trouble.

6. When | deliver consequences, | never communicate to students that | enjoy
doing so.

7. After delivering consequences, | always welcome the students back and
hold no grudges.

8. I discipline students based on what they do, not on their reputations.

9. I' know and follow the school procedures for making office referrals.

10. | know and follow the school procedures for delivering consequences.

Total score:

acceptable level of classroom discipline, and scores between 70 and 100
percent indicate a strong level of classroom discipline. After complet-
ing the surveys and tallying the total score, teachers should develop
improvement goals for their classroom discipline plans. These are dis-
cussed at greater length in Chapters 3-6.

Ideally, teachers will be reflective enough to complete the sur-
veys honestly. If the principal is concerned with a teacher’s classroom
management skills and doesn’t think that the teacher is capable of an
honest self-assessment, the surveys can function as guidelines for class-
room observation, and the results can be used to write the teacher’s
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summative evaluation and set goals for improvement. (This process is
discussed further in Chapter 7.)

Assessing School Discipline

Just as it is important for individual teachers to evaluate their levels of
classroom discipline, it is also important for administrators to evalu-
ate the discipline level buildingwide. To do so, they should collect
data identifying where the school currently is compared to the shared
vision of where it should be. Data can include test scores, demograph-
ics, interviews, observations, and surveys. This process takes courage
and leadership from the building leader, working together with staff and
the school community. The goal is to attain honest, specific feedback
regarding all aspects of the school’s discipline system. Sometimes infor-
mation will be attained that is hard to accept, but the knowledge of spe-
cific problem areas will help the entire building improve. No system is
perfect, but every system can strive to get better.

The staff member, parent, and student surveys in Figures 2.5-2.8
are valuable tools in this assessment process. As in the teacher self-
assessment surveys, these surveys are divided into the four critical
components of an effective school discipline program. We believe it is
important to check the perceptions of all groups in the assessment pro-
cess, as the differences among them can yield important information.
For example, if every group except parents believes that there are strong
programs devoted to student recognition at the school, then perhaps
parents need to be better informed about such programs, or programs
need to be added that recognize more students. Parent surveys can be
handed out and completed during conferences at school; as many par-
ents as possible should have an opportunity to fill them out.

The student surveys can be filled out by all students or by students
selected at random. Be sure to gather the results immediately, so that
students aren’t able to plan their responses. The survey in Figure 2.7 is
intended for use with secondary students; the one in Figure 2.8 can be
used either with primary students or with special education students.

For each statement in the staff member and parent surveys, a score
of 5-6 is within the acceptable range, a score of 7-10 signifies an area
of strength, and a score below 5 signifies an area needing improvement.
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FIGURE 2.5
School Discipline Assessment: Staff

Directions: Rate your performance in each of these areas on a scale of 1 to 10, with 1 meaning
“Needs Improvement” and 10 meaning “We do well.” If you wish to add comments on any of
these areas, please do so at the end of the survey.

Relationships Score

1. Our school has effective programs and strategies in place to develop stu-
dent pride buildingwide.

2. Our school maintains an effective buildingwide focus on recognizing stu-
dent achievement.

3. Our school does an effective job of letting parents know when students
have done well or are being recognized.

4. Overall, our students treat each other with respect.

5. Overall, our students treat staff members with respect.

6. Overall, staff members treat students with respect.

7. Staff members emphasize the importance of letting students maintain their
dignity at all times.

8. Overall, staff members treat each other with dignity and respect.

9. All staff members understand that everyone must participate in the effort to
establish an effective school discipline program.

10. All staff members treat all parents with respect.

Total score:

Parameters Score

11. All staff members have had an opportunity to help formulate the school
rules.

12. All staff members know what the school rules are.

13. All staff members are given regular opportunities o assess the school dis-
cipline system.

14. Staff members have done an effective job of teaching students the school
rules.

15. Staff members know which violations warrant office referrals.

Total score:
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FIGURE 2.5—continued
School Discipline Assessment: Staff

Directions: Rate your performance in each of these areas on a scale of 1 to 10, with 1 meaning
“Needs Improvement” and 10 meaning “We do well.” If you wish to add comments on any of
these areas, please do so at the end of the survey.

Monitoring Score

16. Staff members understand the importance of maintaining a high level of
visibility buildingwide throughout the day.

17. Administrators maintain a high level of visibility buildingwide throughout
the day.

18. All staff members actively support the school rules.

19. All staff members understand that it is critical for them to intervene anytime
and anywhere they see a student violate a rule.

20. All staff members, including support staff and paraeducators, understand
that they must actively participate in the enforcement of a structured and
orderly school climate.

21. Staff members monitor student behavior during assemblies.

22. Staff members monitor student behavior during lunch.

23. Staff members monitor student behavior during recess and intramural
events.

24. Staff members monitor student behavior in the hallways.

25. Staff members monitor student behavior before and after school.

Total score:

Consequences Score

26. Staff members deliver consequences to all students, not just their own.

27. Consequences are impossible for students to skip.

28. Consequences are timely.

29. Consequences are varied enough fo suit rule violations of differing severity.

30. Consequences are easy to implement.

31. When students are referred to the office, communication between staff
members and administration is timely and meaningful.
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FIGURE 2.5—continued
School Discipline Assessment: Staff

Directions: Rate your performance in each of these areas on a scale of 1 to 10, with 1 meaning
“Needs Improvement” and 10 meaning “We do well.” If you wish to add comments on any of
these areas, please do so at the end of the survey.

Consequences Score

32. When students are referred to the office, the consequences they receive
are timely and meaningful.

33. Staff members have reviewed the guidelines for what constitutes an
appropriate office referral.

34. Staff members do not overuse office referrals.

35. Staff members understand that the office is not a “holding area” for
students.

Total score:

36. We need to consider implementing or improving the effectiveness of the following (please
circle “Yes” or “No” ):

Processing: Yes No
Lunch detention: Yes No
Recess defention: Yes No
After-school detention: Yes No
Friday school: Yes No

37. The two or three greatest strengths at our school in the area of discipline are
(please fill in):

38. The two or three greatest needs at our school in the area of discipline are (please fill in):

39. Other comments, concerns, or suggestions:
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FIGURE 2.6
School Discipline Assessment: Parents

Directions: Rate the performance of your child’s school in each of these areas on a scale of 1 to
10, with 1 meaning “Seldom” and 10 meaning “Always.” (If you do not know the answer, write
“NR.”) If you wish to add comments on any of these areas, please do so at the end of the survey.

Score

1. Staff members appear committed to recognizing student achievement and
developing pride in success.

2. Staff members appear to do a good job of enforcing school rules.

3. Staff members contact parents in a timely manner when discipline issues
develop.

4. Administrators contact parents in a timely manner when discipline issues
develop.

5. Administrators deliver quick and meaningful consequences during office
referrals.

6. Staff members are visible buildingwide throughout the day.

7. Staff members share the school rules with parents.

8. The principal’s office does not appear to be filled with students in trouble.

9. Student behavior at assemblies is appropriate.

10. Student behavior during lunch is appropriate.

11. | know that my student's safety is a priority at school.

12. | feel comfortable contacting my student's teacher if | have concerns about
his or her safety.

13. | feel comfortable contacting the school principal if | have concerns about
discipline at the school.

14. | believe that the rules are fair and appropriate at my student’s school.

15. My student believes that his or her school maintains a safe and structured
environment.

Total score:

16. Other comments, concerns, or suggestions:
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FIGURE 2.7
School Discipline Assessment: Secondary Students

True False

1. Students are proud of our school.

2. Our school provides meaningful student recognition programs.

3. Students know and understand the school rules.

4. Our parents know the school rules.

5. When students get in trouble, our school calls their parents.

6. Students treat each other with respect at our school.

7. Staff members treat students with respect at our school.

8. Consequences are delivered with the dignity and respect of
students in mind.

9. Students know what kinds of behaviors will result in office
referrals.

10. Staff members are visible throughout the school.

11. Students behave well during assemblies.

12. Students behave well during lunch.

13. Students behave well during intramural activities.

14. Students behave well in the hallways.

15. Students are rarely tardy.

16. Very few students act like bullies at school.

17. Our school provides appropriate consequences for student
misbehaviors.

18. All the teachers at our school enforce the school rules.

19. Staff members have taught the school rules to students.

20. Students at our school are unable to skip the consequences they
receive when they break rules.

21. When students break rules, they know that they will receive a
timely consequence.
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FIGURE 2.7 —continued
School Discipline Assessment: Secondary Students

22. The two or three greatest strengths at our school in the area of discipline are
(please fill in):

23. The two or three greatest needs at our school in the area of discipline are
(please fill in):

24. Other comments, concerns, or suggestions:

Total student scores can be calculated by dividing the number of “true”
answers by 21 (for secondary students) or 17 (for primary students)
and then multiplying by 100 for an overall percentage.

The next step is for staff to develop improvement goals for the school
discipline program. When conducting a school discipline assessment,
you may find disagreement among groups regarding areas of strength
and weakness. When this happens, you may need to go further by either
running a second survey with deeper questions about the areas in dis-
pute or by interviewing parents, staff members, and students for clarifi-
cation on the thoughts behind their answers.

Interviews

The sample interview questions in Figure 2.9 can be used with a
random group of staff members after the survey process has been com-
pleted. In this example, staff member surveys revealed low scores in the
“relationship” category—a result at odds with the student and parent
surveys, which scored statements in the same category as acceptable.
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FIGURE 2.8
Buildingwide Discipline Assessment: Primary Students

Directions: Circle the happy face if you think the statement is true and the sad face if you think the
statement is false.

1. I like our school. < e
e Y \_z).
2. | am rewarded for doing well. " it
.‘o ‘ )
3. I am proud when | do well. " e
e Y \/.).
4. | know the school rules. o i
5. My parents know the school rules. ex 2 o
o
e Y T
6. If | get in trouble, the school calls my parents. ov <9
o e
e Y EY Y
7. Students are nice to each other at my school. S _"f'-'-'
e Y %
8. My teachers treat me well. ov sl
o
e Y EY Y
9. If I get in trouble, my teachers treat me with respect. L=\ <o
' e
e Y EY Y
10. I know what behaviors will get me sent to the office. o o]
o e
11. Teachers watch students in the halls. LA L+
o e
e Y N
12. Students behave well during assemblies. L=\ o] Lse ]
e e
13. Students behave well during lunch. L=\ slal
o
e Y EY Y
14. Students behave well during recess. Lo\ sl ]
o e
e Y T
15. Students behave well in the halls. o -'f-.».'
A
16. Students are almost always on time to class. sl
e Y N
17. Most of the students in our school do not bully other students. S~ -‘f'-».'

iy
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FIGURE 2.9
Sample Staff Survey Comments and Interview Questions

Sample Staff Comments on School Discipline Assessment Surveys
o We have one recognition program, but that's not enough.
o We do recognition for sports but not for academics or citizenship.
» We don't involve parents in the sports recognition assemblies.
o Our students are very disrespectful.
o Some staff members are very disrespectful to others and even bully other staff members.

o It appears that some staff members are disrespectful and condescending when giving conse-
quences to students.

Sample Staff Interview Questions Based on Comments
o What types of student recognition programs do you think the school should have?
o How do you think parents should be involved in recognition assemblies?

e Do you believe students are disrespectful to each other and to staff members? If so, describe
the specific behaviors they display that are disrespectful.

e Do you believe some staff members are disrespectful and condescending when they give
students consequences? If so, how?

e Do you believe some staff members are disrespectful to other staff members? If so, how
many? What disrespectful behaviors do they display, and under what circumstances?

Direct Observations

To gather even more information about perceptions of the school
discipline program, consider conducting direct observations. Although
the most objective way to do this would be to use someone from outside
the school with no preconceived notion regarding the effectiveness of
the school’s discipline program, this approach is often not feasible. The
goal of the direct observation is to obtain objective data regarding the
areas of concern noted on the surveys. The information collected must
be specific and objective for the observations to be successful. Figure
2.10 shows an example of a completed observation form, including the
observer’s comments. Note that these comments are both specific and
objective.

In the following chapters, we propose classroom and building action
plans for each of our components of discipline.
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FIGURE 2.10
Sample Observation Form

School: #15 Date: 4-13-07

Time Started: 8 a.m.

Time Ended: 3:30 p.m.

Look-Fors

Indicators

Morning before
school

Three staff members on duty in front of the building as buses arrived;
all students off buses in orderly fashion; all but five students to desig-
nated area at back of the building; three staff members on duty at back
of the building

Tardies Three students in halls after bell rang in the morning; no response from
teachers as students entered classrooms

Hallways Students well-behaved in hallways except for two who were pushing
and shoving; two or three students in halls during classes with no hall
passes; no staff members visible in hallways before or between classes;
two areas of the building can’t be seen from main hallway

Visible pride Some litter in the halls; student work displayed outside of 2 of 20 class-

indicators rooms; state test results posted; athletic trophies in main hall

Lunchroom Lunchroom rules posted; three staff members supervising students;

students walk in and sit down and wait to be dismissed to line up for
lunch; 12 students clean tables at the end of lunch; all students wait to
be dismissed; students dismissed by table when all students quiet and
table cleaned; lunchroom filled with litter after students leave

Lunch detention

80% of students assigned to detention arrive; 70% of students arrive
late to detention; 30% of students in detention talking during detention;
review of data shows 70% of students in detention are repeat offenders

Office referrals

About five students in the office per hour waiting to see principal; stu-
dents waiting in office an average of 30 minutes to see administrator;
all students talk while waiting in the office; review of office referral data
shows students sent to office for talk outs and chewing gum

Recess and
intramurals

Recess: Two supervisors for 500 students; boundaries of field large,
one area of field not covered by or visible to supervisors; supervisors
standing together and visiting; three student fights observed without
intervention

Intramurals: Two supervisors for 60 students; students playing basket-
ball appropriately; all students responding appropriately to staff
directives

Student respect

Eight students loudly swearing at each other; seven students in hall-
ways refusing a staff member’s directive to stop blocking the hall; six
students pushing other students; 10 students running in the halls

After school

Ten students running in the halls; no supervisors at buses; five students
running in front of the building before boarding buses
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CHAPTER THREE

Action Plans for Relationships

fter collecting data to assess the current state of the school dis-

cipline program, the discipline committee must determine what
needs to happen to close the gap between the reality and the vision. The
systemic action plan that the committee implements should embrace
both collective autonomy and collective accountability.

Classroom Action Plan for Relationships

Tom has completed a self-assessment and has issues related to build-
ing positive relationships. His strengths are in the areas of parameters,
monitoring, and consequences; his weaknesses are clearly in the rela-
tionship area for staff, parents, and students. His overall relationships
score was 37 percent, with a parent relationships score of 60 percent, a
staff relationships score of 20 percent, and a student relationships score
of 30 percent.

A reflective teacher, working alone or with the principal, would
quickly see that Tom needs to set goals in the area of developing posi-
tive relationships with parents, coworkers, and students. Before he can
develop this plan, however, he needs some additional information. Fol-
lowing are some steps he can take to do this.

Step 1. Identify specific areas needing improvement. Tom should list
all the statements on the relationships self-assessment survey for which
the score was five or below. In his case, they are as follows:
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Low staff relationships scores:

e | participate in all efforts to establish and maintain an effective
school discipline program.

e | actively and consistently support school policies.

e When my students have discipline problems, I work collabora-
tively with colleagues to resolve the issues and develop plans.

e When working in groups, | keep an open mind and consider the
needs of everyone.

e [ am flexible and willing to make adjustments in my schedule and
program if it meets the needs of colleagues or the school as a
whole.

Low parent relationships scores:

e | proactively contact the parents of all my students to share posi-
tive information with them.

¢ [ share my classroom rules with all of my students’ parents at the
beginning of the school year and follow up as needed.

¢ [let parents know when their children have done well or are being
recognized.

e When meeting with parents, [ begin each conference by saying
something positive about the student.

Low student relationships scores:

® [ do a good job of fostering student pride.

¢ [ form strong, positive relationships with all of my students.
[ take a personal interest in all of my students.
e | welcome students as they enter my classroom each day.
When giving students consequences, [ always let them keep their
dignity.
[ hold no grudges when students break rules.
¢ [ communicate positive expectations to all of my students.
Overall, my students treat each other with respect.
Overall, my students treat staff members with respect.

Step 2. Write specific, measurable objectives for each of the areas
needing improvement. When taking this step, teachers who don’t
have a repertoire of strategies to improve relationships may need addi-
tional help from books, from the principal, or from fellow teachers who
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already demonstrate strength in relationships. Lencioni (2002) suggests
following these steps when consulting fellow staff members: admitting
weaknesses and mistakes, asking for help, accepting questions and
input about areas of responsibility, appreciating and tapping into one
another’s skills and experiences, and focusing on collective results by
subjugating personal goals or interests for the good of the team.

Step 3. Develop the action plan, including data to collect to indicate
progress. Figure 3.1 shows a sample action plan Tom could write to
improve relationships with coworkers, students, and parents. It includes
the three main goals he will work on, the specific action steps he will fol-
low to achieve each goal, and the type of data he will collect to monitor
his progress on the goals. The plan also includes a time line for each of
the activities.

Step 4. Analyze the data and make adjustments to the plan. It isn’t
enough that Tom now has a plan in place to improve his relationships
with students and staff members. He also needs to monitor himself as
he implements the plan. The best way for him to do this is by reviewing
the data from the plan daily and making an honest reflective assessment
of how he is doing on each item. The dates in the plan are cues for Tom
indicating when he should monitor each step.

According to his action plan, Tom will keep a diary that he should
write in daily or weekly, indicating the date and making notes regarding
each activity. As Covey (2004) notes, the practice of putting things in
writing can help us learn from our failures and turn them into successes.
To simplify his recordkeeping, Tom will indicate each activity by num-
ber (e.g., “1.1” to indicate goal 1, activity 1) rather than writing every-
thing out. He should also make notes regarding what has been done to
date. (See Figure 3.2 for an example of what an entry in Tom’s log might
look like.)

In the sample action plan, Tom indicates that he will keep a roster.
This is basically a class list, labeled according to goal and activity. Tom
should indicate the date each time he hands out a certificate and spec-
ify what type of certificate it is. (See Figure 3.3 for an example of what an
entry in Tom’s roster might look like.)

After reviewing and analyzing the data spelled out in his action plan,
Tom should make adjustments as needed. We recommend doing so once
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every three months, but in some situations it may be appropriate to do
so more or less frequently. For instance, goal 2.2 of Tom’s action plan—
“praise the class on a daily basis for specific, targeted behaviors”—may
change from daily to biweekly or weekly praise when the reinforced
behaviors become more automatic and part of the classroom culture.

As another example, when Tom reviews his notes in the log related
to goal 1.4 (“Actively listen to others during discipline planning meet-
ings, being careful to hold my opinion until all sides of the situation
are voiced”), he may see statements such as, “January 5: I interrupted
committee members three times during the meeting today to give my
opinion” or “January 8: I didn’t wait to hear all viewpoints before stat-
ing my own.” An honest reflection of these notes would make it clear to
Tom that he needs coaching or training in active listening. This being
the case, a new objective might be, “Take a class in active listening and
practice techniques learned in the class during discipline committee
meetings.” Realistically, this level of self-honesty and self-reflection
requires a highly mature and skilled individual, which is rare. It may be
that the principal needs to monitor and analyze the data to help with
adjusting the objectives for the teacher.

School Action Plan for Relationships

Now consider a school that has strong scores for parameters (80 per-
cent), monitoring (70 percent), and consequences (90 percent), but
has a low relationships score of 40 percent. Data from the staff member
surveys indicate that the specific areas of concern with relationships
are staff-to-student, staff-to-staff, staff-to-parent, student-to-staff, and
student-to-student. Some typical staff member comments on surveys
include the following:

e “Students are disrespectful to each other and to staff members.”

e “Staff members are disrespectful to each other, and some staff
members openly bully others.”

e “Staff members are not welcoming to parents or community
members.”

Scores and comments on the parent surveys confirm these con-
cerns, with parents expressing a low comfort level when contacting
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FIGURE 3.1

Sample Teacher Action Plan: Relationships

Evaluation
Goals Action Steps Data When
1. Improve 1. Provide constructive input in the Log When they
relation- discipline planning process at meetings, occur
ships with on surveys, efc.
staff mem- 2. Actively and consistently follow the Log Daily
bers agreed-upon buildingwide discipline
policy
3. Work collaboratively with other staff Log As needed
members to develop and implement
individual student discipline plans
4. Actively listen to others during disci- Log At meetings
pline planning meetings, being careful
to hold my opinion until all sides of the
situation are voiced
5. Whenever possible, adjust my Log As needed
schedule to help meet the needs of team
members
2. Improve 1. Give a citizenship certificate to Student Citizenship
relation- students at least every three months for roster assemblies
ships with specific, positive behaviors
students 2. Praise the class on a daily basis for Log Daily
specific, targeted behaviors (e.g., lining
up quietly, walking quietly in the halls,
complying quickly with my signal)
3. Use courfesy when giving students Log Daily
instructions, corrections, and directives
4. Learn personal interests of all Student Daily
students in the classroom and make roster
positive individual comments to students
regarding their interests throughout the
year
5. Greet students at the classroom Log Three times
door with a smile/handshake at least a week
three times a week
6. When correcting students’ behav- Log Daily
jors, do so in a private, positive way,
allowing them to keep their dignity
7. When disciplining students, let them Log Daily
know that | know they can do better in
the future
8. Model respectful language and Log Daily
behaviors for students
9. Teach students a rubric for respect- Log By Sept. 15

ful behavior toward staff and peers
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FIGURE 3.1 —continued
Sample Teacher Action Plan: Relationships

Evaluation
Goals Action Steps Data When
10. Give students specific, positive Log Daily
feedback regarding their respectful
behaviors and give appropriate conse-
quences for disrespectful behaviors
3. Improve 1. Make positive phone calls to all Log One contact
relation- students’ parents per parent
ships with quarterly
parents 2. Communicate classroom rules to Copy of Letter sent
parents in writing and verbally letter, open by Sept. 15,
house open house
agenda by Sept. 15
3. Invite parents to citizenship assem- Phone call One week
blies when their students are being log before
recognized assembly
4. Begin each meeting with a parent Log All parent
by saying something positive about conferences
their student

school staff members or visiting the school. The student surveys also
have low scores in the areas related to relationships, suggesting a low
level of respect among students for their peers and teachers and exces-
sive bullying behaviors. Many of the surveys also indicate that students
don’t believe their teachers care about them, and that there are not
enough adequate recognition assemblies at the school. After reviewing
all of the information from the surveys, the school discipline committee
should take the following steps to develop an action plan to improve
relationships.

FIGURE 3.2
Sample Log Entry
Date Goal Data
Feb. 1 1.1 | made recommendations for improve-
ment for lunch detention during a staff
meeting.
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FIGURE 3.3
Sample Roster Entry

Goal 2.1: Citizenship Certificates

Student Date Type of Certificate

Stan Johnson 3-1-06 Certificate for respectful behavior

Step 1. Identify specific areas needing improvement. The discipline
committee should first examine those survey statements that received
low scores. The specific items of low relationships scores from the sur-
veys for our sample school are as follows:

¢ QOur school has effective programs and strategies to develop stu-
dent pride buildingwide.

e Our school maintains an effective buildingwide focus on recogniz-
ing student achievement.

e Our school does an effective job of letting parents know when
students have done well or are being recognized.

e QOverall, our students treat each other with respect.

e Qverall, our students treat staff members with respect.

e QOverall, staff members treat each other with respect.

Additional information can be gathered in the form of interviews
or observations with staff members and students. Figure 3.4 shows
what an interview form could look like for our sample school. Figure 3.5
shows what an observation form might look like for our sample school.
Observations can be made over a week rather than in a single day.

In examining the data on the interview and observation forms, the
discipline committee at the sample school decided that the information
needed to be shared with administration, as some of the behaviors they
noted constituted evaluation issues. In sharing the data, they also pro-
vided the names of the specific teachers observed.

Step 2. Write specific, measurable objectives for each of the identified
goal areas.

Step 3. Develop the action plan, including data to collect to indicate
progress. Figure 3.6 shows what an action plan developed by the disci-
pline committee at our sample school might look like.
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FIGURE 3.4
Sample Staff Interview Form for
School Action Plan: Relationships

Date: . Certificated or Classified Staff Member?

Please supply your comments about any of the following issues.

Staff-to-Student Relationships

Some staff members talk disrespectfully to students and don't treat them with dignity.

Some staff members enjoy giving students consequences.

Some staff members are poor models of respectful behaviors.

Staff-to-Staff Relationships

Some staff members are disrespectful to coworkers.

Some staff members make derogatory remarks about coworkers.

Some staff members make faces and roll their eyes when coworkers make comments with
which they don’t agree.
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FIGURE 3.4 —continued
Sample Staff Interview Form for
School Action Plan: Relationships

Student-to-Student Relationships

Some students bully other students.

Some students use inappropriate language with each other.

Some students threaten harm to other students.

Student-to-Staff Relationships

Some students are disrespectful to staff members.

Staff-to-Parent Relationships

Some staff members are unfriendly to parents.

Some staff members are not welcoming or helpful to parents.
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FIGURE 3.5
Sample Staff Observation Form
for School Action Plan: Relationships

Date: 4-9-07 to 4-13-07

Look-Fors Observer Comments
Staff to Student Three staff members observed yelling at students on three separate
occasions
Staff to Staff Three staff members observed gossiping about other staff members

on two occasions; three staff members observed laughing inappropri-
ately at coworker comments at staff meeting

Student to Student Many students observed bullying other students in the halls through-
out the week

Student to Staff Ten students observed using inappropriate language with staff
members
Staff to Parents Five comments by parents complaining about three staff members

being rude to them

Step 4. Analyze the data and make adjustments to the plan. Monitor-
ing meeting minutes and lesson plans would be the best way for admin-
istrators at our sample school to ensure that the activities in the action
plan are accomplished. Simply writing the plan or communicating the
goals is not enough. Also, the results should be analyzed and adjusted
as needed on at least a quarterly basis. For example, Goals 4.1 and 5.1
in Figure 3.6—“All teachers teach students the Respect Rubric”—may
need to be repeated if significant numbers of students continue to be
disrespectful. An additional step would be to have an administrator or
intervention specialist work with smaller groups of students identified
as regularly disrespectful.

The end result of implementing and monitoring the action plan
should be improvement in relationships throughout the school, a more
positive school climate, and greater general discipline. One way of
assessing the action plan’s success is to have staff members, parents,
and students retake the initial surveys, and compare the “before and
after” results.
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FIGURE 3.6

Sample School Action Plan: Relationships

parent relationships in their annual goals

Evaluation
Goals Action Steps Data When
1. Improve 1. Administration provides a workshop Meeting By Sept. 30
staff-to- for staff in which strategies for develop- minutes
student ing positive student relationships are
relationships | reviewed
2. Discipline committee members form Committee Within one
a subcommittee to develop one student meeting month
recognition program for each building- minutes
wide consequence
3. Recognition subcommittee identifies Subcommittee |  Within one
at least three new areas of school pride meeting month
to focus on with an implementation plan minutes
2. Improve 1. Discipline committee identifies spe- Survey By Oct. 30
staff-to-staff cific negative behaviors demonstrated results
relationships | by some staff members through an
anonymous survey
2. Discipline committee and administra- Meeting By Dec. 10
tion share the results of the staff survey minutes
with all staff
3. Administration shares expectations Contract By Dec. 10
for appropriate staff behaviors with all and meeting
staff, as well as what disciplinary or minutes
evaluation steps will be taken for staff
who display inappropriate behaviors in
the future
4. Administration hires a consultant Meeting By Jan. 30
to work with staff members on how to minutes
effectively and proactively deal with
inappropriate staff behaviors
5. Administration deals appropriately Staff Ongoing
with staff members who continue to evaluations
display negative behaviors
3. Improve 1. Administration covers each teacher’s Administrator’s|  Once per
staff-to- class for 30 minutes so that teacher can schedule semester
parent make positive phone calls to parents
relationships | concerning their student’s behaviors
2. Administration holds a discussion at Meeting By Nov. 30
two staff meetings soliciting strategies minutes
for making parents feel welcome in the
school
3. All teachers write a goal for improving Staff goals By Oct. 15
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FIGURE 3.6 —continued
Sample School Action Plan: Relationships

Evaluation
Goals Action Steps Data When
4. Administration deals individually Administra- As needed
with staff members identified in parent tive notes;
complaints staff discipline
records
4. Improve 1. All teachers teach students the Lesson plans By Oct. 1
student-fo- Respect Rubric (see Chapter 4, p. 52)
student 2. Staff members implement conse- Discipline As needed
relationships | quences as stipulated in the build- records
ingwide rules when students are
disrespectful as defined in the
Respect Rubric Staff meeting By Sept. 30
3. Staff members teach students what minutes and
bullying behaviors are and what the lesson plans
consequences will be for displaying
these behaviors Discipline As needed
4. Staff members implement conse- records
quences as stipulated in the building-
wide rules when students bully one
another
5. Improve 1. All teachers teach students the Lesson plans By Oct. 1
student-to- Respect Rubric (see Chapter 4, p. 52)
staff 2. Staff members implement conse- Discipline As needed
relationships | quences as stipulated in the build- records
ingwide rules when students are
disrespectful as defined in the
Respect Rubric

Possible Challenges

The biggest challenge with the sample bulding action plan, as with
all action plans, lies in monitoring the implementation cycle. If this is
not done, the chances of the plan being completed are very low. This is
why a person or group should be assigned to each of the action steps. In
addition, someone should be assigned to monitor implementation of the
overall plan. This is very often, but not always, the administration. If it is
not the administration, it should be the school discipline committee.

In our experience working with schools throughout the United
States, we have found that it is often more effective for the discipline
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committee to conduct the monitoring. Administrative turnover can be
very high, and new administrators may not share the vision of high-level
discipline. Unfortunately, we have seen several examples of schools
with weak administration. Ideally, monitoring should be a joint effort
between the discipline committee and the administration, with admin-
istrators taking the lead but with the discipline committee holding onto
the vision.

Monitoring can also be a challenge when there are staff members
who contribute to a negative climate. We have seen schools where some
staff members bully their coworkers. Such situations need to be dealt
with very carefully, with the support and guidance of the district office
and of the teachers union.

Staff members need to have the courage to voice their concerns,
specifically identify the inappropriate behaviors of staff members, deal
appropriately with the offending individual themselves, and report the
behaviors as necessary. It is always best if a staff member can first deal
with an offending coworker on his or her own. When this approach is not
effective, however, it is important that he or she take the next step and
report the offense to the administration, which must then take whatever
disciplinary or evaluative steps are necessary.
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CHAPTER FOUR

Action Plans
for Parameters

Classroom Action Plan for Parameters

Sue, a 3rd grade teacher, has a decent overall discipline score on her
self-assessment survey, but is weak in the area of setting clearly defined
parameters of acceptable student behaviors. The action plan for Sue
will look very different from the one for Tom in Chapter 3. Following are
some steps Sue can take to create a successful action plan for address-
ing her parameters issues.

Step 1. Identify when student behaviors are problematic. Assum-
ing that Sue’s classroom schedule is fairly consistent from day to day,
she should first identify the times of day when student behaviors are
problematic.

Example: Sue identifies the following three times of day: when stu-
dents first enter her classroom in the morning, when they are involved
in classroom discussions, and when they leave her classroom.

Step 2. Identify negative behaviors and desired behaviors. Sue should
identify what specific inappropriate behaviors students display in her
class during the times identified in step 1, and what behaviors she wants
them to demonstrate instead.

Example: Sue notes that when students first enter the classroom,
they are loud and boisterous. About half of them are still getting drinks
and sharpening their pencils after the bell has rung, and about a third
of them are talking when they should be working on the daily activity
posted on the overhead. What she would like students to do instead is
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enter the classroom quietly, put their coats away immediately, sharpen
their pencils, get their drinks, and be sitting down working by the time
the bell rings. During classroom discussions, Sue notes, students blurt
out answers, leave their seats, sharpen pencils, and get drinks. She
would prefer that all students raise their hands to speak, remain seated,
and pay attention to the speaker during discussions. When students
leave Sue’s class, she notes that they line up noisily, leave messes on
their desks, and push one another. Sue would like the students to line up
quickly and quietly when she calls their rows, keep their desks cleared
off, remain silent in line, stay on the right side of the hallway, and keep
their hands to themselves.

Step 3. Teach the rules of conduct and the rationale for each. Sue
should teach her rules of conduct for entering the classroom, classroom
discussions, and transitioning to other classrooms. She has already
clearly identified desired behaviors in step 2, and now needs to explain
to students why these behaviors are important. She should also teach
the expected behaviors, and require that students practice them until
mastery.

Example: Sue could begin a lesson on appropriate behaviors when
entering the classroom by saying the following: “Class, I've noticed that
we’re wasting a lot of learning time first thing in the morning because
people are visiting with each other and sharpening pencils instead of
working on the overhead activity. It’'s important that we get right to
work because we have so many things to cover each day, and if we're
not careful we’ll run out of time. On the wall, I've posted a list of what
I expect you to do when you enter the classroom every morning and
what [ want to see happen before the bell rings.”

Sue’s list reads as follows:

1. Hang up your coats.

2. Sharpen your pencils and get your drinks.

3. Turn in your homework.

4. Go to your desks and silently work on the overhead activity.
5. Be in your seat working when the bell rings.
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After reviewing the list and answering questions, Sue should direct
the class to practice the procedures. She can do this by taking the stu-
dents into the hall and having them reenact entering the classroom.
Afterward, she should give them specific feedback on their performance
every day for a week. After a week, the behaviors should be established.
However, if Sue sees that students are lapsing, she should reteach the
rules of conduct. (Another way for Sue to verify that students under-
stand the expected behaviors is to give them a written test that requires
them to answer specific questions about the expected behaviors.)

Step 4. Develop the action plan, including data to collect to indicate
progress. Figure 4.1 shows an action plan Sue could write to better set
parameters of acceptable student behavior. The plan includes her over-
all goal, what she plans to do to accomplish the goal, and what data she
will collect to show that she has completed each activity.

The process described above can be followed for any grade level
and for any rules of conduct. Ideally, teachers should teach all rules of
conduct at the beginning of the year so students know what the expec-
tations are, but even in the best of situations, certain times of the day
breed more problematic behaviors than others. (If a teacher is not par-
ticularly reflective, administrators may step in to help him or her iden-
tify behavioral problems and what needs to be done about them.)

School Action Plan for Parameters

Now consider a school that has acceptable scores in all areas except
for parameters, where it scores 40 percent overall (and less than 4 on
all parameters-related areas). As in Sue’s case, more information must
be gathered to put together an effective action plan. The discipline com-
mittee should take the following steps to address the school’s param-
eters issues.

Step 1. Identify the specific problem areas in the building.

Step 2. Identify negative behaviors and desired behaviors. For both
steps 1 and 2, the school discipline committee should examine the state-
ments on the initial surveys that deal with locations. For example, in the
monitoring section of the staff survey (see page 18), there are questions
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FIGURE 4.1
Sample Teacher Action Plan: Parameters
Evaluation
Goal Action Steps Data When
1. Set 1. Identify when student behaviors are Log Ongoing
clearly problematic
defined . . . . . .
2. |dentify negative and desired List of negative |  First week of
parameters behaviors for entering the classroom, behaviors and | school
of accept- ; : ) . ;
classroom discussions, and leaving the list of desired
able student )
. classroom behaviors
behaviors
3. Teach rules of conduct and rationales Lesson plan First week of

for entering the classroom, classroom
discussions, and leaving the classroom

4. Post the rules of conduct for entering
the classroom, classroom discussions,
and leaving the classroom

Posted rules

school

First day of
school

5. Have students practice appropriate Lesson plan First week of
conduct until mastery school
6. Reteach the rules of conduct when- Lesson plan When
ever necessary necessary
7. Administer a test to students on rules Lesson plan, Second
of conduct copy of test, week of

test results school

about lunchrooms, assemblies, and hallways, and there are similar ques-
tions in the student and parent surveys. A follow-up staff survey such as
the one in Figure 4.2 can provide additional information regarding spe-
cific inappropriate behaviors. These survey results should be supple-
mented by direct observations in the identified locations. (Keep in mind
that when making direct observations, the presence of an observer can
skew the data somewhat.)

Let’s assume that a school discipline committee identifies hallways,
the lunchroom, and the stairs from the lunchroom to the hallway as
areas of concern on the follow-up staff survey. For the hallways, nega-
tive behaviors include running, tardiness, and inappropriate language;
for the lunchroom, negative behaviors include throwing food, pushing
in line, and leaving tables messy; and for the stairs, negative behaviors
include running, pushing and shoving, and walking three to four abreast
(as opposed to single file).
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FIGURE 4.2
Sample Follow-Up Staff Survey: Parameters

Directions: Please identify which of the following building locations are areas of concern when it
comes to student behaviors. For each location identified, please specify the negative behaviors
observed (e.g., running, shouting, inappropriate language).

o Hallways

o

Playground during recess

Lunchroom

o

o

Gymnasium during assemblies

o

Gymnasium during intramurals

O Buses

o Outdoor grounds before school

o

Outdoor grounds after school

Other

o

The school discipline committee might also conduct random inter-
views of about a quarter of the staff to gather additional data. Figure 4.3
shows an example of an interview form with sample staff comments.

In addition to the interviews, the school discipline committee can
conduct direct observations of student behaviors using a form like the
one in Figure 4.4.
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FIGURE 4.3
Sample Follow-Up Staff Interview Form: Parameters

Date: 2-9-07

Certificated or Classified Staff Member?

Do you have any comments or concerns about any student behaviors in the following locations?

o Hallways:

Students run and yell.

o Lunchroom:

Students run, and some throw food.

o Stairs:

Students run, shove, and push, and some crowd the stairs.

Step 3. Examine the school rules that address the locations identified,
make certain each rule is worded clearly, and state consequences
for rule violations. In our example, the school rules direct students to
“use appropriate behaviors in the hallways and not linger after the bell
rings,” “display appropriate behaviors at all times in the lunchroom,”
and “walk appropriately up and down the stairs.” In examining the rules,
the school discipline committee finds none that address either respect
for students and staff or tardiness.

The good news is that each of the identified “problem” locations is
addressed in the rules. The bad news is that the parameters for accept-
able student behaviors in each location are vague, and none of the rules
address what consequences students can expect to receive for rule vio-
lations. This lack of explicitness leads to confusion regarding expecta-
tions and inconsistency of enforcement, and can eventually result in
chaos.

Step 4. Revise rules as needed, making expectations and consequences
specific and clear. Continuing with our example, the school discipline
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FIGURE 4.4
Sample Staff Observation Form
for School Action Plan: Parameters

Date: 2-12-07 to 2-16-07

Look-Fors Observer Comments

Hallways Ten students observed tardy to class; four students observed
running

Playground during Students up to three minutes late responding to line-up whistle

recess

Lunchroom Three students observed throwing food; two students observed
running

Gymnasium during About 10 percent of teachers observed sitting with their students

assemblies

committee revises the wording of each rule based on the specific nega-
tive behaviors that staff have identified. Their draft rewording of the
rules reads as follows:

e Hallways: “Students should use appropriate language, keep their
hands to themselves, and not linger in the hallways. Violations
of these behaviors will result in lunch detention or after-school
detention.”

e Tardiness: “Unless they have a hall pass, students should be in
their assigned classrooms after the bell rings. Repeated tardiness
will result in lunch detention or after-school detention.”

e Lunchroom: “Students should be escorted to the lunchroom by
their teacher and remain seated at their assigned tables until
directed to line up. Inappropriate language, throwing food, and
pushing and shoving are not allowed. After eating, students
should clean up their areas and take their trays to the designated
area when directed to do so by staff. Students should line up and
walk quietly to class at the direction of their teachers. Violation of
any of these rules will result in an immediate lunch detention or
after-school detention for severe or repeated violations.”
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e Stairs: “Students should walk single file on the right side of the
stairs. Failure to do so will result in lunch detention.”

e Respect: “Students should act respectfully toward everyone at all
times. Failure to do so will result in lunch detention, after-school
detention, Friday school, or (in extreme cases) suspension.”

In this case, further explanation and definition for the terms “appro-
priate language” and “respect” are needed, and should be articulated
next.

Step 5. Determine what rule violations warrant office referrals. For
this process to work effectively, everyone at the school should be clear
about what constitutes an office referral, and all staff should consis-
tently follow the guidelines so that effective consequences can justifi-
ably be applied. If staff members are sending students to the office for
behaviors that they should be dealing with themselves, administration
should deal with the staff members appropriately. Behaviors that should
be referred to the office include physical threats, violence, blatant non-
compliance, gang behaviors, and behaviors that seriously disrupt the
educational process. Administrators should work closely with staff to
identify the guidelines for making office referrals. Terms such as “physi-
cal threats,
clarified, so that everyone knows what they actually mean. The staff

”

violent behaviors,” or “blatant noncompliance” should be

may need in-service training from the local police department regarding
gang behaviors.

Step 6. Teach the rules to students and staff. Any time there are
changes to school rules, they should be reviewed and taught to the
students—preferably at the beginning of the year. Just passing out
handbooks that include the rules or stating the rules is not sufficient.
Remember, students do not learn what is simply announced; they learn
what is taught.

Teachers should prepare a lesson that teaches each of the rules.
The lesson should begin with a discussion of the rationale for each rule,
followed by a guided discussion and student practice. For example, if
a teacher is teaching the rules for lunchroom behavior, he or she may
wish to take the students to the lunchroom, where they can practice
walking appropriately in line, taking their seats immediately, waiting for
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the signal from the teacher to line up for lunch, returning to their tables,
cleaning up their areas, waiting to be dismissed, returning their trays,
and lining up again to return to their classroom. This “dress rehearsal”
process dramatically increases the chances that students will heed the
rules.

Students need to know what “inappropriate language” actually
means. There are some words that everyone knows are inappropriate;
these don’t need to be defined. However, there are other words that stu-
dents think are acceptable in school because they hear them at home or
on the street. For example, students may not realize that the word “gay”
is unacceptable when used as a synonym for “uncool,” or that “What’s
up, ho?” is not an acceptable greeting. Students need to know that if
they use such words in school, they will receive a consequence. They
also need to know that any racial slurs are unacceptable, even when
used among students of the same race.

“Respect” is another word that often needs to be taught. Students
need to be clear about what it means to respect others. As with certain
words, what students may consider respectful at home or on the street
may not be acceptable at school. In clarifying the meaning of respect,
there are two useful approaches. One is to simply list respectful behav-
iors (e.g., “use appropriate language, keep your hands to yourselves,
comply with all staff directives on first request™); the other is to design
a rubric that includes various levels of such behaviors (see Figure 4.5).

Alternatively, Charlotte Danielson (1996) suggests the following four
levels of respect:

1. Student interactions are characterized by conflict, sarcasm, or put-
downs.
2. Students do not demonstrate negative behavior toward one
another.
. Student interactions are generally polite and respectful.
4. Students demonstrate genuine caring for one another as individuals
and as students. (p. 80)

w

Administrators should visit every classroom in the school to share the
most recent school rules and review the rationale and consequences
for each. When students hear the rules from administrators as well as
from their teachers, they can appreciate that the rules have unanimous
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support. Rules can also be taught at assemblies, perhaps through skits in
which students role-play positive and negative examples of the rules.

Step 7. Communicate the rules to parents. The best way to commu-
nicate the school rules to parents is in writing. Schools should require
parents to sign a statement saying that they have read and will support
the school rules, and then keep these signed statements on file. Open
houses, back-to-school nights, and parent conferences are excellent

opportunities to explain any new rules to parents.

FIGURE 4.5

Rubric of Respectful Behaviors

® Never uses
inappropriate
or derogatory
language.

Always says
“please” and
“thank you”
when requesting
or receiving.

Always keeps
hands to himself
or herself.

Always complies
with staff direc-
tives on the first
request.

® Never uses
inappropriate
or derogatory
language.

Often says
“please” and
“thank you”
when requesting
or receiving.

Always keeps
hands to himself
or herself.

Usually complies
with staff direc-
tives on the first
request.

e Rarely uses
inappropriate
or derogatory
language.

Sometimes says
“please” and
“thank you”
when requesting
or receiving.

Often keeps
hands to himself
or herself.

Usually complies
with staff direc-
tives on the first
request.

4 3 2 1
Exemplary Competent Emerging Unacceptable
The student The student The student The student

® Uses inappropri-
ate or deroga-
tory language.

® Never says
“please” and
“thank you.”

e Does not keep
hands to himself
or herself.

e Does not comply
with staff direc-
tives on the first
request.

Step 8. Post the rules. Posted rules serve as a reminder to students,
staff members, and parents. The rules should be posted prominently in
relevant places (e.g., lunchroom rules in the lunchroom, hallway rules
in the hallways) and by classroom doors, where they can serve as daily
reminders for teachers and students alike.
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Step 9. Reteach the rules following long school breaks or whenever
students appear to need reminders. Certain rules are more frequently
violated at particular times of the year; rules against sexual harassment,
for example, are more often violated in the spring, when students wear
more revealing clothes. Principals may wish to visit classrooms at these
times to reteach the rules and attendant consequences.

Step 10. Develop an action plan. Figure 4.6 shows an action plan that the
school in our example might write to improve its performance regarding
parameters. After developing and implementing the buildingwide action

FIGURE 4.6
Sample School Action Plan: Parameters
Evaluation
Goals Action Steps Data When
1. Set 1. Staff members identify the specific List of By Sept. 1
clearly problem areas in the building locations
defined 2. Staff members identify negative List of By Sept. 1
pararm- behaviors and desired behaviors in the behaviors
eters of bl
problem areas
acceptable
student 3. Staff members examine the school List of rules By Sept. 1
behaviors rules that address the problem areas,
making certain each rule is worded
clearly and stating consequences for
rule violations
4. Staff members revise rules as Revised By Sept. 1
needed, making expectations and con- rules
sequences specific and clear
5. Staff members determine what rule List of rules By Sept. 1
violations warrant office referrals
6. Administrators teach the rules to Meeting By Sept. 1
students and staff minutes
7. Administrators communicate the rules Parent letter By Sept. 1
to parents
8. Staff members post the rules Posted rules Ongoing
9. Staff members reteach the rules fol- Meeting Ongoing
lowing long school breaks or whenever minutes
students appear to need reminders
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plan, the school discipline committee should readminister the param-
eters survey.

Possible Challenges

One of the biggest challenges we have seen in our work with schools
throughout the United States is inconsistent implementation of all rules
at all times. Individual staff members often choose to ignore rules that
they don’t truly support. For example, let’s say a school prohibits stu-
dents from bringing backpacks to class, for safety reasons. Some teach-
ers at the school disagree that backpacks are safety hazards, so they
simply look the other way when students break the rule. It quickly
becomes clear to students that these teachers will let students get away
with breaking the rules.

When teachers flout school rules, they negatively affect the school
climate. Administrators must therefore ensure that teachers enforce
school policies whether they agree with them or not, and deal appropri-
ately with teachers who refuse.
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CHAPTER FIVE

Action Plans for
Monitoring

Classroom Action Plan for Monitoring

John, a 7th grade teacher, has a low overall monitoring score of 30 per-
cent. Following are some steps John can take to create an action plan
that address his monitoring issues.

Step 1. Identify specific low-scoring areas. John notes that he scored
below 5 on the following items:

¢ [ consistently and effectively use monitoring skills in my class-
room with all of my students.

e [ am visible in the halls during transition periods.

¢ [ monitor my students’ behaviors in assemblies.

e I move around the room during teacher-led instruction and inde-
pendent seatwork.

e During teacher-led instruction, [ do not hesitate to use monitoring
skills when I see that a student is off task or behaving inappropri-
ately.

Step 2. Write specific, measurable objectives for each of the identi-
fied areas. After identifying the specific areas needing attention, John
should determine strategies to improve each of them. Because he is not
sure of the proximity patterns he typically uses during instruction or
independent seatwork, he asks a colleague to observe him at work, and
to return one month later to gauge any improvement in performance.
One of the most powerful ways to increase self-awareness is to seek
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input from others. As Covey (2004) notes, feedback from people who are
successful in a particular area can bring clarity to our blind spots and
accelerate our personal growth.

Step 3. Develop an action plan including data that indicates progress.
Based on John’s review of his low scores and input from peers and his
principal, he drafts the action plan in Figure 5.1 to improve his monitor-
ing skills.

FIGURE 5.1
Sample Teacher Action Plan: Monitoring

Evaluation
Goal Action Steps Data When
1. Improve 1. Have a colleague conduct two 20- Response By Nov. 1
monitoring minute observations and record use of Opportunity
skills response opportunities, latency, and Chart, Latency
proximity during teacher-led instruction Chart, Proxim-
ity Chart
2. Have a colleague conduct two 20- Teacher- By Dec. 1
minute observations and record use of Student
teacher-student interactions and proxim- Interaction
ity during independent seatwork Chart, Prox-
imity Chart
3. Based on data from observations in New action By Jan. 15
steps 1.1 and 1.2, create a new action plan
plan to specifically improve monitoring
patterns
4. Have a colleague repeat steps 1.1 Charts in By May 1
and 1.2 steps 1.1
and 1.2
5. Stand in the hallways during transi- Log Three days
tion periods a week
6. Sit next to and monitor students dur- Log Al
ing assemblies assemblies
7. Consistently and appropriately fol- Discipline Daily
low through with students who are tardy referrals
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When observing John’s monitoring patterns, John’s colleague uses

e A Response Opportunity Chart (Figure 5.2) to note whenever
John provides a student with a response opportunity (that is,
whenever he calls on a student or asks a question);

e A Latency Chart (Figure 5.3) to record the amount of time the
teacher gives a student to respond after being called on or being
asked a question; and

e A Proximity Chart (Figure 5.4) to note John’s movement around
the room. (In this particular example, “X” indicates a stop of at
least 2 seconds. Also, because John moves around so much, the
observer has broken the chart down into four charts, each repre-
senting one 5-minute period.)

Teachers may also wish to use computer software to keep track of
monitoring behaviors. Such software can be used to track class learning
time, attention to gender, nonverbal behaviors, and student responses.

Step 4. Analyze the observation data and make adjustments in the
plan. John’s Proximity Chart shows that he is neglecting to consistently
use proximity with the center two rows of students. To address this sit-
uation, he may wish to add the following goal to his action plan: “Focus
on consistently walking past all students in the classroom.”

If John implements his action plan and monitors his progress,
there’s no question that he will improve his monitoring skills, resulting
in a decreased need for consequences. To confirm the success of his
plan, John might analyze his discipline referrals before and after imple-
mentation and retake the self-assessment survey.

School Action Plan for Monitoring

Now consider a school that has high relationships, parameters, and
consequences scores, but a monitoring score of 30 percent. On their
surveys, parents and students commented that teachers were oblivious
to bullying and often hard to find in the hallways. Staff surveys con-
firmed the latter observation.
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Here are some steps that this school can use to address monitoring
issues.

Step 1. Identify specific low-scoring areas. The discipline committee at
our sample school found that the following items received scores of 5
or less on staff surveys:

e Administrators maintain a high level of visibility buildingwide
throughout the day.

e All staff members actively support the school rules.

e Staff members monitor student behavior during assemblies.

¢ Staff members monitor student behavior during lunch.

e Staff members monitor student behavior during recess and intra-
mural events.

e Staff members monitor student behavior in the hallways.

¢ Staff members monitor student behavior before and after school.

FIGURE 5.2

Sample Response Opportunity Chart
Sara v Kaitlyn Bob Jamie
Joe Katie Mark vv Janice v
Tom VvV Carrie VvV Kelley Randi
Fred Ryan Tyler vvvv Dominique
Karl Beth Brianne Lester

Step 2. Write specific, measurable objectives for each of the problem
areas identified. The discipline committee at our sample school con-
ducted staff interviews and direct observations buildingwide before
developing specific objectives (see Figures 5.5 and 5.6 for examples of
the interview and observation forms used).

Step 3. Develop an action plan. Based on the specific information gath-
ered from surveys, interviews, and direct observations, the discipline
committee brainstormed action steps and supporting data for each of
the identified goal areas (see Figure 5.7 for a sample building action plan
for monitoring behaviors).
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FIGURE 5.3

Sample Latency Chart
Sara 2" Kaitlyn Bob Jamie
Joe Katie Mark 5", 7" Janice 2"
Tom 3", 5", 7" Carrie 3" Kelley Randi
Fred Ryan Tyler 3, 3", 5", 7" Dominique
Karl Beth Brianne Lester

The conflict managers program referred to in goal 5.2 of the action
plan trains intermediate students to serve as mediators on the play-
ground, reducing the number of problems that need to be referred to
playground supervisors. One such program is the “All Stars” program at
Minter Creek Elementary School in Gig Harbor, Washington, where select
5th grade students are trained to help resolve potential recess conflicts
through peer mediation. These students must apply to participate in
the program; if “hired,” they are paid in coupons valid at the school
store. The popularity of this program has created a culture of strong
communication skills and creative problem solving at Minter Creek.

Step 4. Analyze the data and made adjustments in the plan. The school
discipline committee must work with the administration to monitor the
building action plan after it is implemented. We often hear teachers say
that their principals need to monitor them to ensure that they're doing
what they agreed to do.

Let’s say that, in our sample school, several staff members consis-
tently miss their assigned duties for goals 2-7. In such a case, adminis-
trators may wish to remind all staff about their duties through e-mails
and staff meetings. If these reminders are not heeded, it is the admin-
istration’s responsibility to follow through and discipline the offending
staff members. Without administrative monitoring, teachers become
disgruntled, students grow to believe that the rules are meaningless,
and the culture of the school is at risk of becoming divisive. It takes a
strong and courageous leader to hold everyone responsible in a caring
yet direct manner.
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FIGURE 5.4

Sample Proximity Chart

Front of Classroom

Sara X ?‘ Kaitlyn ;" Bob ?‘ Jamie ;"
Joe re Katie o Mark re Janice X o
Tom ?‘ Carrie ;" Kelley ?‘ Randi ;"
Fred ?‘ Ryan ;" Tyler ?‘ Dominique ;"
Karl ?‘ Beth ;" Brianne ?‘ Lester ;"
10:00-10:05 a.m.
Front of Classroom
Sara ?‘ Kaitlyn :" Bob X ?‘ Jamie :"
Joe ?‘ Katie :" Mark ?‘ Janice :"
Tom ?‘ Carrie :" Kelley ?‘ Randi :"
Fred ?‘ Ryan :" Tyler ?‘ Dominique :"
Karl ?‘ Beth X :" Brianne ?‘ Lester :"

10:05-10:10 a.m.
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FIGURE 5.4—continued
Sample Proximity Chart

Front of Classroom

Sara ?‘ Kaitlyn ;" ) Bob ?‘ Jamie ;"
Joe ?‘ Katie ;" Mark ?‘ Janice ;"
Tom ?‘ Carrie ;" Kelley ?‘ Randi ;"
Fred ?‘ Ryan ;" Tyler ?‘ Dominique ;"
Karl ?‘ Beth ;" Brianne ?‘ Lester ;"
< M <
10:10-10:15 a.m.
Front of Classroom
Sara A ?‘ Kaitlyn :" Bob ?‘ Jamie :’:
Joe ?‘ Katie :" Mark ?‘ Janice :"
Tom ?‘ Carrie :" Kelley ?‘ Randi :"
Fred ?‘ Ryan :" Tyler ?‘ Dominique :"
Karl ?‘ Beth :" Brianne ?‘ Lester :"

10:15-10:20 a.m.
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FIGURE 5.5
Sample Follow-Up Staff Interview Form: Monitoring

Date: 2-9-07

Certificated or Classified Staff Member?

Do you have any comments or concerns about any monitoring behaviors among staff in the follow-
ing locations?

o Hallways:

We rarely see administrators in the halls between classes; teachers remain in their classes
during transition times.

O Buses:

Administrators are never outside near the buses; sometimes teachers who have bus duty miss
their assignments.

o Gymnasium during assemblies:

Teachers sit together rather than with their classes.

o Lunchroom:

Only one paraprofessional is on duty during lunch; students are loud and rowdy and throw

food.

0 Outdoors during recess or inframural activities:

There is only one supervisor for approximately 400 students, and there are many blind spots.

Do you have any concerns regarding consistent implementation of buildingwide rules by
staffe

Many staff member ignore the school rules; no one holds staff accountable; no one monitors
staff behaviors.
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FIGURE 5.6
Sample Staff Observation Form for School Action Plan: Monitoring

Date: 2-12-07 to 2-16-07

Look-Fors Observer Comments
Hallways No staff observed monitoring in halls during transition periods
Buses Two of three assigned staff members on duty during bus drop-off
and pick-up
Outdoors before About 10 students on grounds unsupervised before and after school

and after school

Outdoors during One staff member on duty for approximately 400 students; several
recess or inframural blind spots with students unsupervised

activities

Lunchroom Only one supervisor on duty; students are loud in line, run around,

throw food, act disrespectfully

Gymnasium during One teacher sat with her students, while the others sat together
assemblies talking; students talked during assembly
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FIGURE 5.7
Sample School Action Plan: Monitoring
Evaluation
Goals Action Steps Data When
1. Improve 1. Administrators monitor the hallways Administra- At least
monitoring during passing periods tors’ daily three times
of student schedule a week
behcjw'ors by 2. Administrators monitor the front of Administra- At least
gdmlnlstro- the building when buses arrive at least tors’ daily three times
fion three times a week schedule a week
2. Improve 1. Administrators monitor all staff for Administra- Ongoing
all staff consistent implementation of discipline tor observa-
support of policies and rules tions with
agreed-upon teacher
building input
policies and
rules.
3. Improve 1. All teachers sit with their classes dur- Administra- Al
all staff ing assemblies tor observa- assemblies
monitoring tions
of student
behaviors
during
assemblies
4. Improve 1. Administration develops and imple- Copy of By Sept. 1
staff monitor- | ments a staff lunch supervision schedule schedule and ongoing
ing of stu- and moni-
dent behav- toring by
iors during administra-
lunch tion
5. Improve 1. Administration develops and imple- Copy of By Sept. 1
staff moni- ments a recess and inframural activities schedule and ongoing
toring of supervision schedule and moni-
student toring by
behaviors administra-
during recess tion
and |n?rcﬁnu- 2. Counselor implements a conflict man- Counselor By Oct. 1
ral activities duri hedul
agers program during recess schedule
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FIGURE 5.7 —continued
Sample School Action Plan: Monitoring

6. Improve 1. Administration develops and imple- Copy of By Sept. 1
staff moni- ments a hallway supervision schedule schedule and ongoing
toring of and moni-

student toring by

behaviors in administra-

the hallways tion

7. Improve 1. Administration develops and imple- Copy of By Sept. 1
staff moni- ments a before- and after-school super- schedule and ongoing
toring of vision schedule and moni-

student toring by

behaviors administra-

before and tion

after school
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CHAPTER SIX

Action Plans
for Consequences

Classroom Action Plan for Consequences

Sara has a relationships score of 76 percent, a parameters score of 70
percent, and a monitoring score of 80 percent—but her consequences
score is 30 percent. Although Sara is an excellent teacher, she believes
that giving students consequences undermines her relationships with
them. Yet even the best prevention-based approaches to discipline will
never eliminate the need for effective consequences.

Here are some steps Sara can take to ensure a more comprehensive
approach to classroom management.

Step 1. Identify specific low-scoring areas. After looking more closely
at the consequences portion of her self-assessment survey, Sara notes
that she scored below 5 on the following items:

¢ [ consistently deliver pretaught consequences when students vio-
late rules.

e Prior to delivering a consequence, | make certain that I am calm
and unemotional.

¢ [ know and follow the school procedures for making office refer-
rals.

e [ know and follow the school procedures for delivering conse-
quences.

As Sara reflects on these areas, she realizes that the reason she
gave herself low scores is that she hates to give consequences. She

— 66—



Action Plans for Consequences

believes students will always behave well as long as they have a positive
relationship with her. However, over the past year she has observed
that several students engage more frequently in negative behaviors.
This misbehavior has resulted in loss of productive time-on-task for the
rest of the class. In addition, some students have begun to emulate the
negative behaviors of these students.

Step 2. Write specific, measurable objectives for each of the identified
goal areas. Sara wasn’t sure where to begin in writing her objectives,
so she did what she has always done to boost her work-related knowl-
edge: she talked with teachers who had strong classroom management
skills, took some classroom management classes, and read the research.
Through this process, she began to change her personal philosophy:
where it used to be totally relationship-oriented, it was now more bal-
anced and focused on all of the components of discipline.

When reflecting on the first of the low-scoring areas—remaining
calm and unemotional prior to giving a consequence to a student—Sara
admitted to herself that, on the rare occasion when she did give a con-
sequence, she was so disappointed with the student that she took it
personally. Rather than simply state the rule violation and the conse-
quence, she would launch into a diatribe that took time away from class-
room instruction. She also realized that the offending student would
tune her out after the first five minutes or so of her lecture. Based on her
readings and classes concerning classroom management, Sara came to
realize that this approach was ineffective and counterproductive.

Step 3. Develop an action plan including data that indicates progress.
After reading the research, conferring with other professionals, and tak-
ing some professional development classes, Sara drafted the action plan
in Figure 6.1.

Sara developed the rules for her classroom based on classes she
attended and conferences with other teachers, then reviewed them with
her students. These rules were as follows:

¢ Always follow teacher directives.
¢ Follow all rules of conduct.

e Speak quietly.

e Keep your hands to yourselves.
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FIGURE 6.1
Sample Teacher Action Plan: Consequences
Evaluation
Goal Action Steps Data When
1. Improve 1. When giving consequences to stu- Log and Daily
consequence | dents, do so calmly and unemotionally discipline
component records
of classroom 2. Determine and teach the classroom List of rules By Sept. 15
management | 1o and lesson
plans
3. Follow through with students when Log and Daily
there are rule violations using the pre- discipline
taught consequences records
4. Review the building criteria for office Lesson plans By Sept. 15
referrals with students
5. Follow the building criteria for mak- Log and Ongoing
ing office referrals discipline
records
6. Review the building criteria for using Lesson plans By Sept. 15
lunch detention, after-school detention,
and Friday school with students
7. Follow the buildingwide rules for Log and Ongoing
using consequences discipline
records

Sara taught her rules through lessons, just as she did with other
subject matter, because she knew that students learn better this way.
For example, when teaching the rule “always follow teacher directives,”
she practiced giving directions to see how quickly the students could
comply: “Put your pencils down and look at me,” “Put your materials
away,” “Row one, quietly line up by the door.” She monitored and pro-
vided students with feedback on their performance.

Sara also reviewed specific rules with students whenever their
behavior indicated that they were forgetting the rules; clarified terms
such as “teacher directives,” “rules of conduct,” and “quietly”; taught
the students each of the academic and special situation rules of con-
duct; and reviewed the building criteria for office referrals, lunch deten-
tion, after-school detention, and Friday school. Because of her strong
belief in positive relationships, implementing the discipline program
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was difficult for Sara. However, she came to believe that without calmly
and consistently following through with consequences when necessary,
she was contributing to a decline in the positive classroom climate. Sara
now believes that it is vital to use consequences when necessary. Main-
taining her classroom discipline records and daily log helps her monitor
her progress in this area.

Step 4. Analyze the data and make adjustments to the plan. Sara
knows how important it is to monitor her progress, so she reviews her
log and discipline records weekly. In doing so, she notices that she gets
emotional and lectures her students less often now. She attributes this
change to a decision to first use nonverbal interventions (e.g., ignoring,
monitoring) when students misbehave. When nonverbal interventions
don’t work, she moves on to verbal interventions (e.g., inferential state-
ments, calling the student’s name, asking questions). If the students
continue to misbehave, she moves on to demands. Finally, if demands
don’t work, she calmly and privately gives a consequence appropriate
to the offense.

Sara closely monitored her use of office referrals, even though she
rarely used them. She found that when she did, the referrals were based
on the school criteria. For example, when a student assaulted another
student in her classroom, Sara separated the students, conducted some
initial fact finding, and sent the offending student to the office, where in
the past she would have dealt with the situation entirely on her own.
Figure 6.2 shows an excerpt of the discipline log that Sara used to record
the student misbehaviors and their consequences.

FIGURE 6.2
Sample Classroom Discipline Log
Date Time Student Infraction Consequence
10-3-05 10:00 a.m. John Jones Tardiness Lunch detention
10-28-05 2:00 p.m. Sam Lewis Insubordination After-school
detention
1-10-06 11:00 a.m. John Jones Assault Office referral
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The final step for Sara will be to retake the self-assessment survey
at the end of the year and compare her new results with the old ones.
Chances are strong that her scores will significantly improve. If they
continue to be low, once again she will need to set goals for the follow-
ing year.

School Action Plan for Consequences

Now consider a school with high scores in the areas of relationships,
parameters, and monitoring, but a very low score of 20 percent in the
area of consequences. The school discipline committee committed to
working all year to determine where the specific needs were, develop
and implement a plan, and make ongoing assessments and adjust-
ments as needed. The graphic in Figure 6.3 shows how the continuous
improvement cycle of a school is never finished—there will always be
areas needing improvement.

FIGURE 6.3
The Schoolwide Discipline Continuous Improvement Cycle

Spring Summer
Conduct end-of- Set discipline policies

year survey of staff, >
students, parents ‘
Fall
Winter | Teach policies to
Midyear staff surveys students, staff, and

parents

Monthly: Meetings regarding discipline issues
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Here are some steps that this school can use to address conse-

quences issues.

Step 1. Identify specific low-scoring areas. The school discipline com-
mittee looked at the staff surveys regarding consequences and found
that the following items received scores lower than 5:

Staff members deliver consequences to all students, not just their
own.

Consequences are impossible for students to skip.
Consequences are timely.

Consequences are varied enough to suit rule violations of differ-
ing severity.

Consequences are easy to implement.

When students are referred to the office, communication between
staff members and administration is timely and meaningful.
When students are referred to the office, the consequences they
receive are timely and meaningful.

Staff members have reviewed the guidelines for what constitutes
an appropriate office referral.

Staff members do not overuse office referrals.

In the parent surveys, the following items received scores below 5:

Staff members appear to do a good job of enforcing school rules.
Staff members contact parents in a timely manner when discipline
issues develop.

Administrators deliver quick and meaningful consequences dur-
ing office referrals.

About a third of the students at the school were surveyed as well, and
were most likely to consider the following statements false on their surveys:

Students know what kinds of behaviors will result in office
referrals.

Staff members are visible throughout the school.

Students behave well in the hallways.

Students are rarely tardy.

Very few students act like bullies at school.

Our school provides appropriate consequences for student mis-
behaviors.
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All the teachers at our school enforce the school rules.

Staff members have taught the school rules to students.
Students at our school are unable to skip the consequences they
receive when they break rules.

When students break rules, they know that they will receive a
timely consequence.

The discipline committee decided to conduct observations in Sep-
tember to gather more information on these areas of concern. Three
members of the discipline committee were released from their class-
room duties for an entire day for this purpose. Figure 6.4 shows an
example of the observation form they used.

In addition to conducting observations, two members of the disci-
pline committee were released from their classroom duties to interview
random staff members regarding the concerns identified in the surveys
(see Figure 6.5).

After reviewing the surveys and observation and interview forms,
representatives of the discipline committee attended discipline work-
shops, visited schools with reputations for outstanding discipline
programs, and read several books that were recommended in the work-
shops. Members made a concerted effort to include other staff mem-
bers in these activities and keep them updated on their progress. After
completing their research, they were ready to draft a plan to share with
the entire staff.

Step 2. Write specific, measurable objectives for each of the low-
scoring areas identified in step 1.

Step 3. Develop an action plan. If a school has as many problem areas as
the one in this chapter does, staff should not take on too many changes
at one time. It would probably be advisable for our sample school to
implement processing and lunch detention at the beginning of the year,
and wait until the middle of the year to implement after-school deten-
tion and Friday school.

Figure 6.6 shows an action plan that the discipline committee at our
sample school might develop.

—-72-



Action Plans for Consequences

FIGURE 6.4
Sample Staff Observation Form for
School Action Plan: Consequences

Date: 2-10-07 to 2-15-07

Look-Fors Observer Comments

Tardies Over 30 students in the halls throughout the building before school
after the bell rang; students sent to the office, but no detentions
assigned by staff; about 20 students tardy to class throughout the
day

Hallways Five students running in the hallway with no consequences; 10
students using profanity with no consequences; 5 students bullying
with no consequences

Lunch detention Total of 30 students in 3 lunch defentions; 10 students talking with
no consequences; 5 students acting insubordinately with no conse-
quences; infractions included no work turned in, insubordination,
tardiness, noncompliance, and fighting; 5 students in lunch defen-
tion for 2 weeks; 3 students did not show up for detention

After-school deten- Total of 15 students in after-school detention; 5 students talking with
tion no consequence; infractions included insubordination, fighting, and
noncompliance; 5 students had been in affer-school detention for a
week; 5 students did not show up for detention

Friday school Total of 5 students present and 3 no-shows; 3 of 5 students talking
rather than working on assignments

Office referrals 20 students observed waiting for consequences from administration
throughout the day, with up to 5 waiting at one time; longest wait
was 40 minutes; no written referrals from staff (students expected to
report offenses themselves)

Student respect 10 students making disrespectful comments to staff members in the
hall; 5 students making disrespectful comments to staff members in
class; no consequences given for disrespectful comments; numerous
students making disrespectful comments to other students

Bullying See comments for hallways

Lunchtime Total of 15 students throwing food over 3 lunch periods; 10 students
running during lunch; 5 students not complying with staff directives;
no consequences given
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FIGURE 6.5
Sample Follow-Up Staff Interview Form: Consequences

Date: 2-12-07

Certificated or Classified Staff Member?

Do you have any comments or concerns about consequences in the following areas?

o Buildingwide consequences:

We only have lunch or after-school detention if staff individually assign and supervise it;
the only buildingwide consequence is office referral.

o Office referrals:

Criteria are not clear; referrals are made for varying and inconsistent reasons.

© Communication during office referrals:

There is no clear system in place for communication; some teachers call the office, some write

notes, no standard form is used; staff often don’t know what consequences students receive.

o Consequences during office referrals:

Consequences are inconsistent from student to student; there is no clear hierarchy of

consequences; consequences are often implemented two or three days after the referral.

O Parent communication:

There is no set policy regarding administrator-parent communication; teachers are kept

in the dark.

O Student respect:

About 10 percent of students are extremely disrespectful to staff members; there are no

consequences for disrespectful behaviors other than office referrals, and follow-up is

inconsistent.
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FIGURE 6.5—continued
Sample Follow-Up Staff Interview Form: Consequences

Date: 2-12-07

Certificated or Classified Staff Member?

Do you have any comments or concerns about consequences in the following areas?

© Bullying:

About 30 percent of students report to staff that they are bullied on a regular basis by a smalll
number of students; there are no policies or consequences for bullying behaviors.

o Tardies:

Students are often tardy to class in the morning, and many are late between classes; there
is no consequence for tardies other than office referrals; there are no set policies regarding
tardies.

o Hallway behaviors:

Tardies are the biggest concern, but there is also running, velling, and bullying; there are no
consequences other than office referrals.

O Lunchtime behaviors:

Of the three lunch periods, the first has the best student behavior; the other two periods are
loud, with students throwing food and running; there are no consequences other than office
referrals.

O Student recognition programs:

There are no buildingwide student recognition programs, although some teachers have their
own recoghnition programs in their classrooms.

o Staff support of building rules:

Staff members do not enforce the school rules consistently; some only enforce rules they agree
with, others never discipline students they like.
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FIGURE 6.6
Sample School Action Plan: Consequences
Evaluation
Goal Action Steps Data When
1. Develop 1. Staff develops and implements build- Feedback from | By Sept. 15
conse- ingwide processing policies staff
quences that | 5 g g develops and implements lunch Detention By Sept. 15
are easy fo detention forms
implement,
impossible 3. Staff develops and implements after- Detention By Feb. 1
to skip, school detention forms
ﬁmt.ely, 4. Staff develops and implements Detention By Feb. 15
varied Friday school forms
enough to
meet rule
violations
of differing
severity
2. Improve 1. Administration clarifies office referral Criteria list By Sept. 15
the effective- | criteria
n::s of 2. Administration communicates office Staff bul- By Sept. 15
orce referral criteria to all staff, students, and letin, staff
referrals ) .
parents meeting min-
utes, parent
letter
3. Staff follows criteria for office Office Ongoing
referrals discipline
records
3. Improve 1. Administration clarifies expectations Written By Sept. 15
communica- | for communicating discipline infractions expecta-
tions with from staff to office and from office to tions, staff
staff and staff and parents and parent
parents newsletters,
regard- staff meeting
ing office minutes
referrals 2. Administration explains the new Staff meet- By Oct. 1
office referral communication system to ing agenda
staff, students, and parents and minutes
3. Staff implements the new office refer- Office By Oct. 2
ral communication system discipline
records
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FIGURE 6.6 —continued

Sample School Action Plan: Consequences

Evaluation
Goal Action Steps Data When
4. Develop 1. Discipline committee develops a Positive By Oct. 10
and imple- buildingwide reward system for positive reward
ment a student behaviors system
systemdfhcxt 2. Discipline committee communicates Staff, par- By Oct. 30
rewards positive reward system to coworkers, ent, student
as many students, and parents newsletters
students as
: and staff
possible p
i z. meeting
or positive .
X minutes
behaviors . .
3. Staff implements positive reward By Nov. 1
system
5. Teach 1. Discipline committee determines List of rules By Sept. 1
the rules buildingwide rules and consequences and conse-
and con- quences
sequences 2. Discipline committee teaches all staff Staff meet- By Sept. 1
to all staff, U ) .
buildingwide rules and consequences ing minutes
students,
and parents | 3. Discipline committee conducts “rule Staff news- By Sept. 10
assemblies” for all students letter
4. Teachers conduct classroom lessons Lesson plans By Sept. 10
regarding buildingwide rules
6. Improve 1. Administrators develop staff supervi- Staff super- By Sept. 1
staff visibility | sion schedule for before school, lunch- vision
time, and after school schedule
2. Administrators monitor staff super- Administrafor’s | Weekly
vision schedule
3. Administrators monitor their own Administrafor’s | Weekly
visibility throughout the week schedule
7. Decrease | 1. Discipline committee defines tardi- Discipline By Sept. 1
number ness and develops consequences for it plan
of student
tardies
2. Discipline committee sets goal Discipline By Sept. 1
for fewer tardies and determines indi- plan
vidual and group rewards for meeting
the goal
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FIGURE 6.6 —continued

Sample School Action Plan: Consequences

Evaluation
Goal Action Steps Data When
3. Administrators and discipline com- Student and By Sept. 15
mittee communicate definition of tardi- parent hand-
ness, consequences for tardiness, and book, parent
rewards for fewer tardies to all staff, newsletters,
students, and parents assembly
schedule,
staff meeting
minutes
4. Staff enforces consequences and Administra- Weekly
rewards for tardiness tor obser-
vations,
discipline
records
8. Increase 1. Discipline committee develops Respect By Sept. 1
student-fo- respect rubric rubric
student and 2. Discipline committee teaches respect Lesson By Sept. 30
student-fo- )
rubric to all staff, students, and parents plans, staff
staff respect ) )
meeting min-
utes, parent
newsletter
3. Discipline committee adds disrespect- Discipline By Sept. 1
ful behaviors to discipline plan plan
4. Discipline committee adds respectful Reward By Sept. 1
behaviors to reward system system
5. Staff implements consequences and Discipline Weekly
rewards related to respect records,
administra-
tion obser-
vations
9. Decrease | 1. Students take bullying survey Bullying By Sept. 30
bullying survey
behaviors
2. Discipline committee analyzes results Anti-bullying By Oct. 30
of surveys and develops plan plan
3. Students retake bullying survey Bullying By June 10
survey
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FIGURE 6.6 —continued
Sample School Action Plan: Consequences

Evaluation
Goal Action Steps Data When
4. Discipline committee analyzes results New anti- By Sept. 1
of survey and revises plan for following bullying next year
year plan
10. Ensure 1. Staff members selfmonitor rule Self- Daily
that all staff | enforcement reflections
consistently 2. Students, staff, and parents take Staff, stu- Midyear
enforce all discioli d
i iscipline surveys ent, and and end of
rules with all
parent year
the students discioli
iscipline
surveys
3. Administrators monitor staff enforce- Administra- Daily
ment of discipline policies tion log
4. Administrators follow up with staff Confer- As needed
members who inconsistently enforce ences,
discipline policies discipline
letters, plans
for improve-
ment, evalu-
ations
11. Improve | 1. Discipline committee develops expec- List of lunch By Sept. 1
student tations and consequences for student expectations
behaviors behaviors during lunchtime and conse-
during quences
lunchtime 2. Staff teaches students expecta- Lesson plans By end of
tions and consequences for lunchtime first day of
behaviors school
3. Administrators review lunchtime School On first day
expectations and consequences with all schedule of school
students
4. Staff monitors students’ behaviors Discipline Daily
during lunchtime data
5. Staff implements consequences Lunchtime Daily
as necessary for inappropriate lunch defention
behaviors data
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Because our sample school is a middle school, the action plan does
not address discipline issues related to recess. Figure 6.7 shows what
action steps an elementary school might take in this regard.

Figure 6.8 shows the hierarchy of consequences that we recommend
for schools, beginning with processing at the bottom and ending with
office referrals at the top.

Processing

“Processing” refers to a 10- to 15-minute time out in another class-
room. During this time, students reflect on and write about what they did
to receive the processing consequence, what rules they broke, and how
they need to behave when they return to class. Processing has many
advantages: it is immediate, allows teachers to deal proactively with the
smallest classroom disruptions, and can head off more serious misbe-
havior. At the same time, it ought to be backed with more serious conse-
quences, such as lunch or recess detention. We strongly encourage that
processing be implemented throughout the school, with each teacher
having a “buddy teacher” to whom he or she can send students.

As with all consequences, it is critical to teach students what behav-
iors will result in processing, and what the consequence entails. All
classrooms should be set up with a desk and forms for processing in
an easily accessed area away from other students. Students should be
taught that they are expected to be nondisruptive and complete their
processing forms (see Figure 6.9). If students misbehave during process-
ing, they must be given a more serious consequence, such as lunch or
after-school detention. Students are also responsible for making up any
work missed during processing. Ideally, only one student should be in
processing at any given time; if there are more, they should not interact.
Examples of criteria for receiving processing include minor talk-outs,
off-task behaviors, and minor noncompliance.

Lunch or Recess Detention

Lunch and recess detentions are usually held in rooms set aside for
that purpose. Schools may choose to implement either form of detention
as a consequence, though some schools implement both. Examples of
criteria for lunch or recess detention are disruptions during processing,
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FIGURE 6.7
Sample School Action Plan: Consequences (Recess)
Evaluation
Goal Action Steps Data When

1. Improve 1. Administration develops and commu- Supervision By Sept. 1

student nicates recess supervision schedule schedule

behaviors N S

. 2. Discipline committee identifies expec- Recess plan By Sept. 1

during )
tations and consequences for student

recess . ;
behaviors during recess
3. Discipline committee develops Detention By Sept. 1
and staff implements recess detention plan
system
4. Staff teaches recess expectations and Lesson plans By end of
consequences fo students first week
5. Administrators review recess expec- School By end of
tations and consequences with students schedule first week
6. Counselor develops and implements Counselor By Oct. 1
recess student conflict management plans and
plan recess

schedule

7. Assigned staff monitors students’ Discipline Ongoing
behaviors during recess and implements records
consequences
8. Physical education teacher makes Physical By Sept. 15
and implements a plan for student education
activities during recess plan
9. Physical education teacher teaches Lesson plans By Sept. 15

students rules for student activities dur-
ing recess

lunchroom disturbances, classroom disturbances, tardies, and gum
chewing in class. To prevent students from skipping detention, teach-
ers should escort them to the detention room. If the detention room is
centrally located, it should be easy for the teacher to drop the students
off while walking the rest of the students to lunch or recess.

As with processing, there should be clear expectations for student
behavior during detention. If students are disruptive during deten-
tion, or if they don’t change their ways, they should automatically be
assigned to after-school detention. When the administrators notice a
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FIGURE 6.8
Hierarchy of Consequences

Office
referrals
Assigned by administration

Friday school

After-school detention

Assigned

by staff
4 Lunch or recess detention

Processing

pattern or a repeat offender, they should hold a conference with the
student’s teacher to determine whether a more effective consequence
can be put in place.

The staff member who supervises detention must be a strong disci-
plinarian. He or she must be very clear in stating expectations, monitor-
ing students’ behaviors, and implementing additional consequences as
needed. We have seen examples of supervisors who let students watch
television, talk, and walk around. These detention rooms are ineffective
and basically a waste of resources. The detention room will only be as
effective as the supervisor in charge.

After-School Detention

After-school detention is typically between 45 minutes and one hour
in length. Teachers usually assign after-school detention for academic
issues, minor noncompliance, misbehavior with substitute teachers,
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FIGURE 6.9
Sample Processing Form

Name: Date:

Time sent back to class:

How many times have you been processed this week?
What time is it now?

What did you do?

Why did you make this decision?
____ | wanted attention from others.
__ | wanted to be in control of the situation.
___ | wanted fo challenge the teacher’s authority.
_ | wanted to avoid doing my schoolwork.

| dont know what I'm supposed to be doing.
__ | wanted revenge.

__ I was not prepared for class.

Other:

How did your behavior affect you?

How did your behavior affect the teacher and the other students2

Why is this kind of behavior unacceptable?

Name two things you are going to do to improve your behavior:

If you go back to the classroom and your behavior continues to be disruptive, what conse-
quences should you receive?
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disruptions during lunch detention, chronic tardiness, and cumulative
violations. Administrators usually assign after-school detention for seri-
ous rule violations, cumulative violations, and for most office referrals.

As with lunch and recess detention, we recommend that teachers
drop students off for after-school detention so that they cannot skip
the consequence. In some cases, students may be assigned work dur-
ing after-school detention. If a student misbehaves during detention, a
more serious consequence such as Friday school or suspension should
be considered.

Friday School

We believe that teachers should be empowered to assign lunch,
recess, and after-school detention after they have determined and com-
municated clear criteria. However, we believe Friday school should only
be assigned by administrators.

Friday school typically lasts two to three hours after school on Fri-
days. Examples of criteria for Friday school include skipping detention,
recurring discipline offenses, six or more tardies, sexual harassment,
and severe noncompliance. If students misbehave during Friday school,
they should be told that they could face suspension.

Administrators must monitor which students are receiving what
consequences for what behaviors, and how often. Not all consequences
are effective for all students. Some teachers “bury” students in detention
“until further notice.” When this happens, it’s usually because teachers
are frustrated and don’t know what else to do. In such cases, adminis-
trators may wish to hold strategy meetings with the teachers.

Office Referrals

At the top of the consequence hierarchy are office referrals, which
should be reserved for the most serious rule violations. Possible rea-
sons for office referrals include physical threats, violent or gang-related
behavior, blatant noncompliance, sexual harassment, and serious dis-
ruptions of the educational process. Administrators should discuss the
criteria for office referrals with students and staff, clarifying what each
term means. (In schools with a prevalence of gang issues, staff may bene-
fit from training from the local police.)
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There should be an excellent communication system in place for
office referrals, with everyone who needs to know about the refer-
ral being informed in a timely manner. This process begins with the
referring teacher personally contacting the administrator about the
student’s disruptive behavior. The administrator then determines the
consequence for the misbehavior and contacts the parent. Following
this, the administrator contacts the referring teacher and summarizes
the intervention. If the student has more than one teacher, all of the
student’s teachers receive a summary of the referral and results. There
is no such thing as over-communication; the best communication is ver-
bal and immediate, either face-to-face or over the phone. If this is not
possible, a consistent referral form should be used.

The minimal consequence for appropriate office referrals is two
nights of after-school detention, and the consequence should be swiftly
applied, so that the office does not become a “holding tank” for stu-
dents. When there are a number of students in the office for referrals,
every attempt should be made to keep them separated and invisible to
visitors to the office. Teachers usually don’t mind if a student returns
to the classroom after an office referral as long as a meaningful conse-
quence has been communicated.

See Figure 6.10 for a list of appropriate consequences for different
rule violations.

Reward Systems

We recommend that for every consequence, there be one reward
system. Because there are five major consequences—processing, lunch
or recess detention, after-school detention, Friday school, and office
referrals—there should therefore be five reward systems. Staff mem-
bers should determine what specific behaviors they want to positively
reinforce. For example, if “respect” is a school goal, staff should reward
students for displaying respectful behaviors. One idea is for staff to
hand out “respect tickets” when students are seen acting respectfully.
The students put their names on the tickets and then put them in a
designated location, such as a box in the library. Tickets are then drawn
from the box at random times, and students whose tickets are selected
get to attend special activities (e.g., pizza with the principal or a movie
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FIGURE 6.10
Appropriate Consequences for Selected Rule Violations

Rule Violation Consequence
Minor disruptions Processing
Minor talkouts Processing
Gum chewing Lunch or recess detention
Tardiness Lunch or recess detention

Classroom disturbances After-school detention

Minor noncompliance After-school detention

Cumulative violations After-school detention or Friday school

Incomplete work After-school detention or Friday school
Physical threats Office referral and suspension
Violent behavior Office referral and suspension

Serious classroom disruptions

Office referral and suspension

Blatant noncompliance

Office referral and suspension

Gang-related behavior

Office referral and suspension

Vandalism Office referral and suspension

Sexual harassment Office referral and suspension

showing) or receive citizenship certificates at assemblies. The reward
system should recognize as many students as possible.

Teaching the Rules

It is common in schools for administrators to assume that everyone
knows what the rules and attendant consequences are, or that handing
out a discipline handbook is sufficient. It is important to distribute a
list of rules and consequences to staff, students, and parents, but that
is not enough; rules should be taught and retaught, not just to students
but also to staff members. All too often, new staff members have no
idea what the rules are, or veteran staff forget rules that don’t seem
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important to them. Consistency is key, and a school cannot be consis-
tent if staff and students don’t know what the common expectations
are. Simply developing and distributing a supervision schedule is also
not enough; administrators must monitor staff members to ensure that
they are following the schedule and must deal with individuals who
miss their assignments.

Step 4. Analyze the data and make adjustments to the plan. The issue
here is the same as with the other components: the discipline commit-
tee, administration, and staff must monitor and assess implementation
of the plan. Although the discipline committee is charged with taking the
lead in this effort, the entire staff needs to be brought into the loop as
appropriate and contribute to analyzing the results and making adjust-
ments when necessary.
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CHAPTER SEVEN

[mprovement Plans for
Teachers Struggling with
Discipline Issues

he action plans for individual teachers given in the previous

chapters are based on the assumption that the teachers and not
the administration initiate the plans, based on self-reflection and self-
evaluation. This is the ideal; in reality, however, many teachers who
need to improve their classroom management have neither the capabil-
ity nor the motivation to analyze their weaknesses honestly and make a
plan for improvement on their own.

Administrators must be able to tell the difference between funda-
mentally unsatisfactory teachers and those who are merely inexperi-
enced and thus have the potential to improve. According to Danielson
(1996), there are four different levels of performance: unsatisfactory,
basic, proficient, and distinguished. In our experience, the difference
between unsatisfactory teachers and those who are simply inexpe-
rienced comes down to teacher attitude. Teachers with potential for
improvement will try whatever their supervisors suggest and will work
hard to gain skills, whereas those who are fundamentally unsatisfactory
will spend their time making excuses and resisting change instead.

Platt, Tripp, Ogden, and Fraser (2000) recommend that administra-
tors working with unsatisfactory teachers obtain data from multiple
sources, ask hard questions, and pay close attention to the answers.
The norm of excellence must be nonnegotiable. Extensive training and
ongoing discussions with staff about what good classroom management
looks like is critical, so that everyone is clear on the norms.

When helping a teacher create a plan for improvement, administra-
tors need to work closely with the district office, the teachers union,
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and the school district’s attorney. If the possibility that the teacher may
be fired exists, the district office needs to be involved so that the admin-
istrator has support and guidance. Of course, the goal should always
be to help the teacher improve, but sometimes it is clear that a teacher
either cannot or will not change his or her behaviors. It is ultimately the
teacher’s responsibility to embrace the plan for improvement, make it
his or her own, and make the necessary changes.

If a teacher is to be fired, it is critical to involve the union, as there
are timelines and processes that need to be followed lest a firing case be
thrown out due to procedural errors. Contracts vary as to performance
criteria and procedures, so administrators should be aware of the lan-
guage of the contract for their districts. Involving the union indicates
that the administration has nothing to hide.

Following are examples of unsatisfactory teachers struggling in the
four component areas of discipline. (Note: Sample contract language is
adapted from the teacher contract in Bethel School District, Spanaway,
Washington.)

Plan for Improvement: Relationships

According to her survey on relationships, Leslie has difficulty in the fol-
lowing areas:

e Treating all colleagues with dignity and respect

e Actively and consistently supporting school policies

e Working collaboratively with colleagues to resolve student disci-
pline issues

¢ Informing parents in a timely manner when students have disci-
pline issues

e Sharing classroom rules with parents at the beginning of the
school year, then following up as needed

e Getting back to parents as quickly as possible

e Treating all students with dignity and respect

e Always letting students keep their dignity when delivering conse-
quences

The administration has gathered the following specific data on Les-
lie through observations and at yearly evaluations:
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e At staff meetings on Sept. 13, Oct. 30, and March 14, she made the
following derogatory comments to coworkers: “That’s a stupid
thing to say,” “If you ever supervised your students you would
know that,” and “Your class is out of control 90 percent of the
time.”

e She missed her assigned duties 10 times during the year.

e She failed to return phone calls to at least 13 parents throughout
the year.

e She made four students put their noses against the wall as a dis-
ciplinary consequence.

e She was observed yelling at students in the halls, at recess, in the
library, and in the classroom on at least seven occasions during
the year.

e At least 10 students during the year have reported to the health
room that they are afraid of her due to her yelling and calling
them names.

e Five parents have asked to move their students from her class-
room due to yelling and name calling.

e She missed at least five meetings with coworkers during the
year.

In reviewing the evaluation section of the teacher’s contract, admin-
istrators identified the following as areas of unsatisfactory performance
and listed them as goal areas for the next year’s plan for improvement:

Criterion 2: Classroom Management
A. Dealing consistently and fairly with students
B. Providing a positive classroom learning environment

Criterion 3: Professional Preparation and Scholarship

A. Communicating proactively with parents and staff

B. Working collaboratively with others for the welfare of students and the
school

Criterion 5: The Handling of Student Discipline and Attendant
Problems

A. Resolving discipline problems in accordance with law, school board
policy, and school policies and procedures

C. Responding appropriately to disciplinary problems when they occur
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With clear criteria and specific data from past observations and
evaluations, the administrator can make a specific plan for improve-
ment for Leslie. Writing the improvement plan should be fairly easy if
the final evaluation is well written, addresses evaluative criteria, clearly
describes the problem areas and the expected behaviors, and cites spe-
cific data that relate to the criteria. When creating an improvement plan,
Platt and colleagues (2000) recommend

e Establishing a team (e.g., a group including a support teacher, a
consultant, and a union representative).

¢ Developing goals for improvement.

e Selecting activities and strategies that are specific and assessable
and have a timetable.

¢ Assigning responsibility for data-collection sources.

e Establishing evidence of progress.

Figure 7.1 shows an example of an improvement plan that would
address Leslie’s issues with relationships.

Plan for Improvement: Parameters

Keri has problems in the area of setting parameters of acceptable stu-
dent behavior. Issues of concern from Keri’s parameters survey included
the following:

¢ Teaching academic rules of conduct until all students consistently
comply with them

e Teaching classroom rules of conduct until all students consis-
tently comply with them

¢ Teaching special situation rules of conduct until all students con-
sistently comply with them

¢ Teaching the school rules until all students consistently comply
with them

e Testing students to be certain they understand the classroom dis-
cipline plan and rules of conduct

e Reteaching the classroom discipline plan and rules of conduct
whenever students seem to have forgotten them

¢ Reviewing the rationale behind each rule
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The administration gathered the following data to share with Keri
during the latter’s end-of-the-year evaluation:

e Keri did not follow through with the school plan of teaching aca-
demic, classroom, or special situation rules of conduct.

e She did not follow through with the school plan for teaching the
school’s rules and policies.

e The teacher did not test all students on the school discipline
program.

In reviewing the evaluation section of the teacher’s contract, the
administration identified the following goal areas for Keri’'s improve-
ment plan:

Criterion 2: Classroom Management
C. Teaching appropriate behavior, establishing and teaching reasonable
rules

Criterion 3: Professional Preparation and Scholarship

B. Working collaboratively with others for the welfare of students and the
school

C. Supporting district and school learning goals

Criterion 5: The Handling of Student Discipline and Attendant
Problems

B. Establishing clear parameters for student in-classroom conduct and mak-
ing known these expectations

Figure 7.2 shows an example of an improvement plan that would
address Keri’s issues with setting parameters.

Plan for Improvement: Monitoring

Pete has problems in the area of monitoring student behavior. Issues of
concern from Pete’s monitoring survey included the following:

e Consistently and effectively using monitoring skills in the class-
room with all students

e Being visible in the halls during transition periods

* Monitoring student behaviors in assemblies
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The administration gathered the following data to share with Pete
during his end-of-the-year evaluation:

e During a classroom observation, he was seen sitting at his desk
while students did independent seatwork and at least 30 percent
of students were off task, visiting, talking, and being disruptive.

e He was observed in the halls during passing periods only in the
first week of school.

¢ On seven occasions, he was observed standing on the floor dur-
ing assemblies rather than sitting with students, which is building
policy.

In reviewing the evaluation section of Pete’s contract, the adminis-
tration identified the following goal areas for next year’s improvement
plan:

Criterion 2: Classroom Management
C. Monitoring student behaviors

Criterion 3: Professional Preparation and Scholarship

B. Working collaboratively with others for the welfare of students and the
school

C. Supporting district and school learning goals

Criterion 5: The Handling of Student Discipline and Attendant
Problems

D. Proactively recognizing conditions which may lead to disciplinary prob-
lems

E. Developing appropriate strategies for preventing disciplinary problems

Figure 7.3 shows an example of an improvement plan that would
address Pete’s issues with monitoring.

Plan for Improvement: Consequences

Amy has problems in the area of consequences. Issues of concern from
Amy’s consequences survey included the following:

¢ Consistently administering pretaught consequences when stu-
dents violate rules

—-96—



Improvement Plans for Teachers Struggling with Discipline Issues

uoupYsIUIWPD Aq 3opgpes

UOHDUSIUIWPD YHM SUOISSNISI(

uo|d Ajquessy

up|d Aom||oH

upjd wooussp|D

|ooyas ay4 ynoyBnouyy

PUD WOOISSD[D 8y} Ul Suoy
-DAJSSCO |OWIOJUI PUD |OWIO

‘sol|qWiassD

Burinp pup sAom||py 8y} ui siol
-Abyaq juspnis Buliojiuow 1oy
up|d o yusws|dwi puo dojere
"WOOISSD[2 3y} Ul SJol

-Abyaq juspnis Buliojiuow 1oy
up|d o yusws|dwi puo dojersq

.®>OQU ¢ uousjln) 8sg

"Buiabyagsiw Jo

)SD} J§O UBKO 8D SJUSPNS ‘}Nsal D Sy "[00Yds ayj
4O SDBID IBYJO UJ JO WOOISSD|D By} Ul SIOIADYS]
,siuapnys Jojiuow Ajeaonoud jou seop aj9y
swajqoid Aiouydidsip Bui

-uena.d oy sa1Beypyys ayplidoiddp Buidojers( '3
swa|qoud Aipuiidiosip o} pos|

Aow yo1ym suonipuod BuiziuBoodai Ajgaooolg q
SwiId|qoid JUbpuUany

pup auididsiq juspnyg jo BuljpubH ayL
G uolIdI)

$9I|qUIaSSD JO 9|NPaYdS

uoy
-Dysiuiwpo Aq upjd suijdiosip
JO UOLDOYLID|D PUD UOISSNISI
up|d suijdiosip jooyds jo AdoD

spodal yoig
suoy
-DAJ9SQO |OWLIOJUI PUD |OWIO]

"sal|quesso ul pup spoliad uoy
-Isunyj Bulinp sjuapnys Butioyl
-uow Joj saidijod [ooyos mojjo4

‘sjuapnys Butiojiuow 1oy saio

-ljod jooyos ayy mojjoy Ajiuajsisuod jou seop ajed
s|pob Buiuips| jooyas pup piysip Buyioddng D
|ooYds ay4 pup syusp

-N§s JO dIDjjam oy siayjo yim Buypiogojio) g
diysupjoydg pup uoynindaid [puoissajoid
€ uoLRNID)

uoyoJy
-S1UIWPD WOJ) S9LIDWWINS Lol
-DAJSSCO PUD YHIM $90USI9JU0D)
Jayonay} pepos|es
-UOLDIISIUIPD UD 9AI9SCO

o} Abp 8sps|al BUO JSDI| Jy
doys

“jiom jusweBoubw WooIssD|D)

spiodal juspnys pup yoig
|ooyds ey ynoyBnouyy

pUD WOOISSD|D 8y} Ul suoy
-DAISSQO |DWIOJUI PUD |DWIO

‘sI01ADYRq
Jl8y} JojluUOW puD $31|qWIasSD
Bulinp sjuspnis yim 4ig

“Jeam b sAbp saiyy

{s09| 4o spouiad uonisunyy Bul
-INP S||DY By} Ul B|qISIA UIDWSY
‘SJUSPNIS ||D YiM Wool

-sSD[2 8y} ul s||Bys Buliojuow
asn AjaAdage pup Ajusisisuol)

*sal|quiassD

ul \UEU w\AU\S\\U{ ul m\:o{mnw.:t \QEU EOOmeU\U mpt
Ul YSD} JJO USKO 81D SJUSPNs ‘}nsal D sy "[00yds
ayy So_\m:o:t 10 WOOISSDID By} Ul SjuUspnys Joj
-luow AjeAloaye 1o Ajjusysisuod jou seop sjeq
siolApyaq juspnys Buliojiuopw "D
juswabbubyy WooIssp|)

T uoudj)D

sainpnayg p1oddng

DjOQ UOHDN|DAY

uolIY 9ALIDLI0)

wajqoid payuusp|

Buliolluo :ue|d yuawanoidw
£/ 34NDI4

—97—



The Educator’s Guide to Assessing and Improving School Discipline Programs

e Selecting consequences that suit the violation at hand

e Remaining calm and unemotional when giving consequences to
students

e Allowing students to keep their dignity when delivering conse-
quences

¢ Following the school procedures for making office referrals

¢ Following the school procedures for delivering consequences

The administration gathered the following data to share with Amy
during her end-of-the-year evaluation:

e She was observed yelling at students three times during the
year.

e On at least five occasions, she delivered disciplinary conse-
quences that were not in accordance with school policies.

e On at least seven occasions, she was observed ignoring student
misbehaviors in the classroom.

In reviewing the evaluation section of Amy’s contract, the adminis-
tration identified the following goal areas for her improvement plan:

Criterion 2: Classroom Management
A. Dealing consistently and fairly with students

Criterion 3: Professional Preparation and Scholarship

B. Working collaboratively with others for the welfare of students and the
school

C. Supporting district and school goals

Criterion 5: The Handling of Student Discipline and Attendant Prob-
lems

D. Responding appropriately to disciplinary problems

E. Resolving discipline problems in accordance with law, school board
policies, and school policies

F. Helping students attain self-discipline

Figure 7.4 shows an example of an improvement plan that would
address Amy’s issues with consequences.
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Though we have presented the above concerns and subsequent
plans for improvement as isolated situations, this often is not the case.
For example, a teacher with issues related to monitoring skills may also
have problems setting parameters of acceptable student behaviors and
giving consequences. Creating separate plans for improvement for each
component may seem redundant, but in reality it creates a seamless set
of expectations for teacher behaviors and increases the likelihood of
teacher success.
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CHAPTER EIGHT

Action Plans for
Challenging Students

very school has students who are especially difficult to control.

Many of these students may have attention deficit disorder (ADD),
attention deficit hyperactivity disorder (ADHD), conduct disorder, or
oppositional defiant disorder (ODD). According to Rief (1998), 30 to
65 percent of students who have been diagnosed with ADHD also dis-
play ODD characteristics. Even more students exhibit these behaviors
without having been formally diagnosed. Such students perform best in
environments that are predictable, consistent, and structured. In some
cases, they need specially designed instruction or 504 plans to help
modify their behaviors so they can be successful in school. The goal of
these plans is to improve the effectiveness and efficiency of behavioral
support for the student.

MacKenzie (1996) notes that ADHD affects 3 to 5 percent of the
school-age population and cuts across all socioeconomic, cultural, and
ethnic backgrounds (although it affects more boys than girls). Symptoms
include increased activity level, impulsivity, and distractibility; difficulty
staying focused, following directions, and keeping track of assignments;
and a tendency to become easily frustrated and overwhelmed. Symp-
toms of ODD include frequent aggression, temper tantrums, failure to
respect others’ property, defiance, refusal to comply with instructions,
and repeated displays of resentment (Hall & Hall, 2003). When working
with students who have been diagnosed with ADHD or ODD, keep in
mind the following:
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e Because these students’ behaviors are driven by impulse, ignor-
ing the behaviors has little effect.

e Punishments do little to modify ADD, ADHD, or ODD behaviors,
and students may be suspicious of praise, equating it with manip-
ulation.

e Students who display ADD, ADHD, or ODD behaviors find long-
term goals difficult to attain.

e These students are better behaved when active and task-
oriented.

e These students need consistency and structure in their days.

Many students who display the aforementioned behavior patterns
will never receive special education services and will remain in the core
classroom because they are not formally diagnosed. The Individuals
with Disabilities Education Act (IDEA) stipulates that the qualifying cat-
egory for students with ODD is “severely emotionally disturbed,” and
the qualifying category for ADHD is “other health impairment.” Prior to
qualifying for special education services, a long and arduous process
must be followed to ascertain that these disabilities are having a pro-
foundly negative effect on the student’s education.

The example that follows focuses on an imaginary student who dis-
plays many characteristics and symptoms associated with ADD, ADHD,
and ODD.

Student Profile

Jason is currently in the 4th grade and is new to his school. He exhibits
the following characteristics both at school and at home:

¢ He is extremely energetic.

e He has difficulty focusing on any one topic for long periods of
time.

¢ He has difficulty completing his homework and often loses it.

e He often blurts out whatever is on his mind at inappropriate
times.

e He can become aggressive when frustrated.

¢ He occasionally displays defiant behavior.
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e He is extremely talented artistically: his favorite pastimes are
drawing and painting, which he can do with focus and precision
for long periods.

Jason’s teacher, Jo Ann, has gone to the school’s multidisciplinary
team (MDT) asking for help dealing with Jason’s behaviors. She is a new
teacher with strong classroom management skills, but she is quickly
becoming frustrated with her inability to deal with Jason effectively.
She has found many things to like about him: he is affectionate, person-
able, charming, artistic, and funny. However, when it comes to following
directions and taking part in classroom discussions and routines, he is
often disruptive, off task, impulsive, and defiant. Jason’s behavior has
been disrupting the natural flow of instruction and pacing in the class-
room, and Jo Ann is beginning to feel that it is negatively affecting the
rest of the class. She has also begun to notice a strain in her relationship
with Jason’s mother, who accuses her of losing Jason’s homework when
in fact he doesn’t turn it in.

In reviewing records from Jason’s previous school, the MDT discov-
ers that, at the end of 3rd grade, Jason was diagnosed as having ADHD
with some ODD components. As the family had moved during the sum-
mer, no behavior plan had been developed for Jason at his old school.
He is currently on prescribed medication for hyperactivity, but medica-
tion alone cannot address all of his behavioral and academic issues.

The MDT has had experience with other students with ADHD and
realizes the need to develop a plan to address Jason’s issues. In order
to be successful, the plan should start with small steps and build upon
success, as well as encourage a strong, positive working relationship
with Jason’s parents.

After Jo Ann summarizes her concerns, the team asks her to priori-
tize them so that they can be approached sequentially. In descending
order of importance, she lists the following issues that she has with
Jason:

e He calls out without raising his hand or being called on.

e He is sometimes noncompliant and defiant.

e He is sometimes aggressive when frustrated.

¢ He has difficulty staying on a task for more than 10 minutes.
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e He rarely responds to her signals or gives full attention to direc-
tions.
¢ He does not turn in his homework.

When addressing these issues, the goal is to succeed with one action
plan before moving on to the next one. In every action plan, the first
step is to obtain a baseline of behavior so that Jo Ann can determine
whether Jason’s behavior improves. The MDT suggests that another
staff member be responsible for coming into the classroom and tallying
the baseline behavior. Possible staff members to take on this task are
administrators, counselors, psychologists, or intervention specialists.

Action plans can be used either as 504 plans or as part of a student’s
individualized education plan. The plans are divided into three compo-
nents: the specific goal, the action steps to meet the goal, and various
strategies that can be used to help meet the goal.

Following is an example of an action plan that the MDT could develop
to help Jason correct rectify his issues with calling out unbidden in
class. With minimal adjustments, this plan can be altered to address
most behavioral issues.

Sample Action Plan for Raising Hand
and Waiting to Be Called On

Goal: Jason should raise his hand and wait to be called on during class-
room lectures and discussions.

Action Step 1: Observer obtains baseline behavioral data. A staff mem-
ber keeps a tally of how often Jason calls out without raising his hand or
being called on over a period of at least three days.

Action Step 2: The teacher explains the rules.

1. The teacher meets with Jason and explains the goal and the ratio-
nale for the goal (i.e., a rule in her classroom is that all students need to
raise their hand and wait to be called on).

2. The teacher explains to Jason that she understands that this is
more difficult for him because of the ADHD, but she has every confi-
dence that he will be able to learn and she is willing to help him.
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Action Step 3: Implementation.

1. The teacher focuses on one content area at a time. After Jason
succeeds in raising his hand and waiting to be called on during the first
content area (reading) for an entire week, the teacher focuses on the
second content area (math).

2. After Jason succeeds in raising his hand and waiting to be called
on during the second content area for an entire week, the teacher
focuses on the third content area (science).

3. After Jason succeeds in raising his hand and waiting to be called
on during the third content area for an entire week, the goal is for him to
raise his hand and wait to be called on throughout the entire day.

Strategies:

e Teacher praise when Jason raises his hand

¢ Preferential seating (e.g., closer to the teacher’s desk)

e Behavior chart for hand-raising

¢ Incentives for success and consequences for lack of success

® A secret signal from the teacher reminding Jason to raise his
hand

e Redirection or reminders when Jason speaks without raising his
hand

e Time outs when necessary

¢ Informing Jason of when he will be called on ahead of time

¢ A signal from Jason for gaining the teacher’s attention appropri-
ately (i.e., placing a card on his desk)

Student Progress Charts

When following an action plan, it is important to maintain a student prog-
ress chart (see Figure 8.1). Ideally, the student should help assess how
he or she is doing on each step, though of course the ultimate decision
is up to the teacher. The teacher should also update the student’s par-
ents regularly throughout the process, as building strong relationships
between the school and home can positively affect student progress.
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FIGURE 8.1

Student Progress Chart

Plan # 1

Baseline: Student raises hand O times before being called on.

Reward and reward schedule: Student gets to be line leader after achieving an 80% success
rate for every content area in one day.

Consequences and schedule: Teacher reminds student to raise hand after each blurt out.

Monday Tuesday Wednesday | Thursday Friday
Reading | 20f5=40% | 10f5=20% | 40f5=80% | 30of5=60% | 40f5=80%
Math 1of5=20% | 20f5=40% | 30f5=60% | 50f5=100% 4 of5=80%
Science 1of5=20% | 20f5=40% | 20f5=40% | 50of5=100% 4 of5=280%

Rewards and Consequences

Inherent in every action plan is a system of rewards and consequences,
which should be determined before the plan is implemented. Following
is a list of possible rewards and consequences that can be used with
most behavior-related action plans for students.

Possible Rewards

When students engage in positive behaviors, consider the following
possible rewards:

Make private statements of encouragement to the student before
and after class

Give the student positive notes

Contact parents with praise for the student

Award class privilege (e.g., being line leader for a week)

Give the student a choice of seating

Send the student to the principal or counselor with a positive
note

Give the student a choice of rewards (e.g., extra gym, art, reading,
or music time)

Allow the student to tutor a younger student at the school
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¢ Provide material rewards, such as school supplies, stickers, trea-
sure chest items, books, or coupons
e Allow the student to self-monitor

Possible Consequences

When students engage in negative behaviors, consider the following
possible consequences:

e Take away points or stars earned for good behaviors

¢ Ignore the student for a period of time

e Take away privileges

e Administer a time out

e Reprimand the student verbally, but calmly and quietly

Removal Plan

Every classroom should have a removal plan in place in the event that a
student will not leave the classroom when directed to do so. This plan
should only be used in extreme cases and should be communicated to
everyone involved, including the student’s parents. Staff members who
are involved in implementing the plan should be trained in restraint
strategies. Figure 8.2 shows a sample removal plan.

Working with Parents

When working with parents of students afflicted with ADD, ADHD, or
ODD, staff members must remember to act empathetically with them,
as the parents are victims of the disabilities as well and thus deserve
special help and consideration. (For more information on understand-
ing the difficulties of parenting children with behavioral disabilities, we
suggest Nancy Hagener’s 2005 book The Dance of Defiance.) Here are
some guidelines to keep in mind when working with parents:

e The teacher should make positive phone calls to parents on a
regular basis. The small amount of time that it takes to do this will
often make the parents’ day, and will make the teacher’s job much
easier over the long run.
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FIGURE 8.2
Sample Removal Plan

When the student displays behaviors that endanger the safety of others or endangers
property, the following steps will be taken:

1. The teacher will contact the office.

2. The office will contact the following designated staff members:

3. The designated staff members will immediately go to the classroom and escort the student
to the office.

4. The office will call the student's parents.

5. The teacher will write up a report of the incident.

e When possible, the teacher should ask parents to help review and
develop the action plans. Although sometimes this may not be
possible, it should always be the teacher’s goal. A shared under-
standing of the plans makes misunderstandings between home
and school a lot less likely. Also, parents can often share informa-
tion about the student that the teacher may not otherwise know
but that could prove helpful in class.

e The teacher should share the student progress chart for every
action plan with parents to keep them in the loop.

e If the student behaves in a particularly egregious manner, the
teacher should call the parents before the student has a chance
to misrepresent the incident.

e The teacher should ask parents early on how often they would
like to be called about lesser misbehavior: whereas some have a
hard time hearing about every bad choice their child makes, oth-
ers want to know everything.

Teachers may also wish to share the following tips from Douglas
Riley (1997) with parents for use at home:

¢ Do not take the child’s behavior personally.
e Remember that you're the parent and the child is the child.
* You own everything in the house.
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e The child doesn’t set the standards for the family, you do.

e You must remain in control of yourself at all times.

¢ You should not be held hostage by threats from the child.

e Humor is more powerful than muscle.

e A child’s attempt to gain power is healthy.

e You must be willing to make your child miserable (such as by
administering predetermined consequences).

Although working with particularly challenging students is difficult,
success in working with them is one of the biggest rewards a teacher
can experience. Much of the success depends on having plans in place,
working as a team with school personnel and the parents, and monitor-
ing and adjusting the plans as needed.
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CHAPTER NINE

Answers to Frequently
Asked Questions

he following is a list of questions that we frequently get from teach-
ers and administrators concerning our component-driven discipline
framework.

Monitoring Questions

Q: We teach in a middle school, and our students’ behaviors in the
halls between class periods is terrible. Teachers stay in their class-
rooms while students run over each other and often get hurt. What
should happen?

A: Ideally, your school should have a discipline committee that rou-
tinely checks up with teachers regarding ongoing concerns. Whether
this is the case or not, the issue of misbehavior between class periods
needs to be brought to the administration’s attention, and a plan needs
to be put in place to correct the problem. One possible plan would be
for teachers to stand by the door during class transitions and monitor
students. Perhaps a hall supervision schedule can be developed.

Q: Although there is fairly good supervision at our school, some
“nooks and crannies” of the building are difficult to monitor. What
do you suggest?

A: If your school has specific areas that are especially hard to monitor,
the areas should be identified and staff members assigned to them. Ide-
ally, cameras should be installed in such areas.
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Q: At our school, certain students just leave the classroom without
permission and roam the school without consequences. What should
we do to change this type of behavior?

A: Students should never be allowed to leave the classroom without
permission. Every classroom should have a hallway pass that is eas-
ily recognizable to everyone. Students spotted in the hallway without
passes during class hours need to be reported to the office.

Relationships Questions

Q: What can I do about the student who just shuts down and does not
even try to answer a question when I call on her? How can I get her
to at least try to answer a question?

A: When students fail to even try to answer a question, it is usually
because they are afraid of looking stupid in the eyes of the other stu-
dents. It is important to make every attempt to ask these students ques-
tions that they know they can answer and then reward them for doing
so. Sometimes a hint or clue for a student who is struggling with an
answer can provide that little bit of extra support they need. If the stu-
dent answers, “I don’t know,” say something like, “Well, if you did know,
what might your answer be?”

Q: Some teachers in our building have yet to figure out that they are
not kids. They dress, act, and talk like students. Everyone knows who
these teachers are, and we want these behaviors to stop. What can we
do about this?

A: This seems to be a problem in many schools. These teachers also
tend to ignore rules if the students don’t like them, or fail to enforce
rules with their favorite students. Ultimately, it is the administrators’
responsibility to deal with this issue. There is nothing wrong with dis-
cussing the problem with the principal and letting him or her know that
it is hurting staff morale and disrupting discipline.
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Parameters Questions

Q: What should I do when I give a student a response opportunity, but
other students answer first?

A: When teaching your academic rules of conduct, you should let your
students know that they will each have all the time they need to answer
a question. This means every student is to remain quiet until he or she is
called upon. If this lesson is not formally taught, students will be uncom-
fortable and will have a tendency to blurt out answers for other students.

Q: What can I do when students show me that they have forgotten the
rules of conduct that I taught them at the beginning of the year?

A: Whenever the students show you by their actions that they have for-
gotten your rules of conduct, you must teach them again—whether it’s
the first week, the fourth month, or the last month of school.

Q: When students enter my room in the morning, they always appear
to be out of control and somewhat disruptive. This behavior affects
my ability to begin the class.

A: If students do not see the teacher immediately when entering the
classroom, they tend to become disruptive. It is therefore critical that
you stand by the door to greet your students as they enter and direct
them to whatever warm-up activity you have prepared. Remember that
active students are much less likely to get into trouble. Teach them
that the bell does not start the class, you do, and that academics are to
start the minute they enter the classroom. They are to get their drinks
and sharpen their pencils as they enter or exit the room, not during the
lesson.

Consequences Questions

Q: What if four out of five school days are extended so that students
and staff members are staying at school until 5:00? How is it possible
to run after-school detention with a schedule like this?

A: In this type of situation, you can run after-school detention once a
week, on the early dismissal day. Then, instead of having Friday school
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as another option, you could run Saturday school for offenses that ordi-
narily would warrant Friday school. However, we believe that a better
option is to still run after-school detention every day. This approach
will make for very long days, but if the student has done something seri-
ous enough to warrant a detention, it should be administered as close
to the offense as possible. This approach may require creative staffing
and transportation home for these students—staff members need to be
aware of the dangers of students walking home after dark. Parents need
to be reminded of the importance of picking up their student as soon as
detention is completed.

Q: What can we do when we know our school’s system of consequences
is ineffective, but our principal does not accept or understand this?

A: You've got to sit down with your principal and let him or her know
that it is very difficult for teachers to do their jobs without an effective
system of consequences. The principal also needs to know that teachers
are willing to help implement such a system. Administrators are more
willing to listen to concerns when viable solutions are recommended.

Q: The staff feels that it is important for the building to implement an
after-school detention program, but some parents won’t support this
concept. What can we do about this?

A: The truth is that no consequence will ever be supported by every par-
ent. The key to getting parent support is to involve parent representa-
tives in the policymaking process as appropriate—perhaps even having
them on the discipline committee, at least during the policy-formation
phase. This way parents can hear the challenges that teachers face on
a daily basis, and teachers can hear parents’ concerns and ideas. In
addition, parents can help “sell” the final product to other parents in
the school community. Most parents respond well to logic, so schools
should thoroughly review the rationale for after-school detention with
them.

Q: When I give my students a consequence, they don’t seem to care.
They just continue to display the inappropriate behavior. What should
Ido?
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A: Examine your consequences and ask yourself if they are meaningful
deterrents to inappropriate behavior. If staff members are building posi-
tive relations with their students, teaching their parameters of appro-
priate behavior, and monitoring their students on a proactive basis, and
the students are continuing to violate their rules, there is a strong likeli-
hood that the problem lies with the consequences themselves. When
students do not care about a consequence, this is typically because
they believe they can skip it, or because it is not timely or meaningful.

Q: How important is it to communicate consequences to our parents?
Should we seek “buy-in” from parents prior to going much deeper
with our plans?

A: It’s very important to begin the communication process with your
parents prior to implementing consequences. Anytime you start some-
thing new, you’re going to have some parents who don’t support it. Unin-
formed parents can make the implementation process very difficult.
The key is proactive communication. Meet with your PTA and tell them
what you're doing and why. Call in parents who might not be on the PTA
and explain what you're planning to do. Listen to their concerns and
do your best to clear up misinformation or misperceptions. You should
also discuss the discipline program with parents at back-to-school night
and mail parents a copy of the plan (including the rationale for each
consequence). Be certain to include the positive reward programs you
are conducting as well, so that parents see that the focus is not on nega-
tive behaviors but on appropriate ones.

Q: What do you think about different grade levels having different cri-
teria for processing and lunch detention? Should all grade levels be
operating from the same criteria, or can they be grade level specific?

A: It can be perfectly appropriate to have different standards for pri-
mary and intermediate students, as they are at different stages develop-
mentally. However, criteria must be consistent within a grade level—you
don’t want one 3rd grade teacher using a totally different set of referral
standards for his or her students than another 3rd grade teacher.
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Q: What can you say to your superintendent to get support for your
school discipline program?

A: Remind the superintendent that parents as well as the school board
demand that our schools maintain a structured, orderly environment.
This goal requires a system of immediate and meaningful consequences,
and parents who complain are not the majority, but a vocal minority.
Reassure the superintendent that positive consequences are also in
place and that the system is fair, consistent, and applied with respect.

Q: What can I say to parents who have concerns regarding the use of
lunchroom detention for lunchroom infractions?

A: Let these parents know that it is incredibly difficult to maintain struc-
ture and order when there are only a few supervisors around to monitor
a large number of students. Mention that without the threat of conse-
quences, some students will throw food, run in the lunchroom, harass
other students, and leave a mess.

Q: Should you communicate with parents about every processing and
every lunchroom detention that a student receives?

A: Communication with parents is critical, but we need to be realistic. If
staff members are required to contact parents every time they process a
student or put a student into lunch detention, the consequence will not
be untimely. Because these consequences are used for relatively minor
infractions, we do not recommend requiring staff members to contact
parents every time they are administered. If a student receives these
consequences regularly, then parents should be contacted. Also, if par-
ents request to be contacted whenever their students are disciplined,
the request ought to be honored.

Q: How can we tell if the system of consequences is effective or not?

A: The school must compare the number of consequences administered
over a year to the number administered in previous years. The disci-
pline committee will want to reflect on this important information and
use it to make adjustments in the overall system.
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Q: How can you pay teachers for running lunch detention if you don’t
have a budget for it?

A: Lunch detention can be run by the principal or assistant principal. If a
teacher has an extra planning period or break during the day, he or she
can run detention then, or principals may give teachers reduced teach-
ing schedules in order to free them up. If there is a supervision pay rate in
the collective bargaining agreement, this could be a source of funding.

Q: What can I do when a student is processed into my classroom and
the other students become upset and disruptive as a result?

A: If this happens, it is most likely due to ineffective classroom manage-
ment in the classroom. One student entering a room should not set off
the entire class. Students should be taught to ignore students who are
processed into the classroom.

Q: What are some general guidelines and goals I should remember
when selecting a consequence for students who violate rules?

A: The rule of thumb is to try solving the problem at the lowest level pos-
sible. Too many teachers will “use an anvil to kill an ant” when selecting
a consequence. The lowest level of intervention is a nonverbal interven-
tion, such as use of proximity or a moment of silence.

Q: Many students talk out inappropriately in my class, even though
they know it’s a violation of my classroom rules. What can I do to stop
this from happening?

A: If you've taught this rule to the students and they choose to break
the policy anyway, it’s usually because the students believe they have
nothing worthwhile to lose by violating the rule. Examine your system
of consequences and ask yourself why it doesn’t serve as a deterrent.

Q: What if there are a couple of teachers who never follow the school
discipline program?

A: Ensuring enforcement is an administrative responsibility, so the prin-
cipal should remind the offending teachers of this. If a teacher wants to
discuss possible changes to rules and policies, a discipline committee
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meeting or staff meeting would be an appropriate venue to share con-
cerns. In the meantime, everyone must follow agreed-upon rules.

Questions About Behaviorally Challenging Students

Q: Some of my behaviorally challenging students respond to ques-
tions I ask them by acting disruptive or making smart-alecky state-
ments. What can I do to stop this from happening?

A:Remember that most behaviorally challenging students do not believe
it is cool to look stupid; they’d rather look “bad.” So if you ask them
questions that they have no hope of answering, they will act disruptive
rather than even trying to answer. Bottom line: always ask questions
that these students have a chance of answering.

Q: What should I do if I am dealing with one disruptive, confronta-
tional student and another student joins in the disruption?

A: You should make it known at the beginning of the year that it is never
acceptable to join in when a student is being disruptive. Let students
know that if they do this, they will face serious consequences them-
selves, and let them know what these consequences potentially can
be. If it does happen, quietly go up to the second student and whisper,
“Please remember my rule about never joining in with a disruptive stu-
dent. I'm sure you’ll make the right decision. Thank you.” This state-
ment can serve as a warning, but then you’ll need to follow through with
an appropriate consequence if the student persists. At some point, if the
situation gets out of hand, you may need to call the office for assistance.
Taking this step should be the exception rather than the rule.

Q: I allow my students with ADHD to stand in the back of the room
sometimes during lessons, because I know they learn better when
they are allowed to move. However, my other students get jealous
and want the same privileges. They also start to ostracize my ADHD
students because of this special treatment. What can I do about this?

A: At the beginning of the year, say the following to your students: “I will
always treat each and every one of you fairly, but I will not treat each
of you the same. You need to understand that we are all different. We
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have different hair, skin, and eyes, and we all learn differently. My job as
a teacher is to do everything within my power to help everyone learn.
Because of that, [ will at times give some students different work, and I
will allow some students to behave differently than other students. This
is not because they are special or better than anyone else. It’'s because
some students learn differently than others.”
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